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Is revision a word utilized only by teachers and experienced writers, or do students use it as well? In order to analyze such a debate, Nancy Sommers extensively studied twenty college freshmen at Boston University and the University of Oklahoma and twenty experienced adult writers from the surrounding areas in order to determine the profound differences on their approach to, and attitudes toward, the process of revision. Ultimately what Sommers found was that the students tended to associate the revision process simply with rewording or rephrasing. She learned that a great deal of the students actually choose not to use the word 'revision', but that it is a word they associate with their teachers. The students seemed more comfortable using various phrases to describe the revision process, such as one student who says:  "Scratch Out and Do Over Again:  'I  say scratch out and do over, and that means what it says. Scratching out and cutting out. I read what I have written and I cross out a word and put another word in; a more decent word or a better word. Then if there is somewhere to use a sentence I have crossed out, I will put it there.' "(380-81). Another student says  "Redoing:  'Redoing means cleaning up the paper and crossing out. It is looking at something and saying, no that has to go, or no, that is not right.' "(381). The students focused on cleaning up their speech within an essay or paper and expressed their concerns with the repetition of words. Sommers suggests that the students' writing is often a direct reflection of speech, which is why they are focused strictly on the wording within their writing. Overall, the students describe techniques that refer more to editing the minor errors of a paper, versus revising for content.       According to Sommers' article, "they approach the revision process with what could be labeled as a 'thesaurus philosophy of writing'; the students consider the thesaurus a harvest of lexical substitutions and believe that most problems in their essays can be solved by rewording"(381). Although these students might be slightly older and more advanced than those in our potential middle or high school classrooms, the message is the same. We need to find some way to enable our students to feel comfortable about modifying their writing, regardless of the vocabulary we use when asking them to do so. If your students are not comfortable with the word revision, then simply try a new way of phrasing it. As teachers we need to find some way to illustrate to our students the beauty that exists in the ability to revise our writing, because unlike our speech, it can be altered. Furthermore, "the aim of revision according to the students' own description is therefore to clean up speech; the redundancy of speech is unnecessary in writing, their logic suggests, because writing, unlike speech, can be reread"(381).      Professional writers, on the other hand, aim to revise in order to structure their argument and place emphasis on the content. Instead of looking at various words and phrases such as the students, the experienced writers tend to analyze the overall development of large passages and sections. In addition, "the experienced writers imagine a reader (reading their product) whose existence and whose expectations influence their revision process"(385). These writers aim to fix and modify that which is incoherent or which does not substantially support their argument. They utilize as many resources necessary to ensure that their finished product aptly articulates everything they wish to be expressing. "The writers ask:  what does my essay as a whole need for form, balance, rhythm, or communication. Details are added, dropped, substituted, or reordered according to their sense of what the essay needs for emphasis and proportion"(386). By keeping their intended reader in mind, these professional writers are able to formulate an argument that encompasses all facets of their viewpoint, as well as effectively influences their audience. Conclusively, Sommers found that the cycle of revising that the experienced writers possessed was a foreign concept to the student writers. She says that, "good writing disturbs:  it creates dissonance. Students need to seek the dissonance of discovery, utilizing in their writing, as the experienced writers do, the very difference between writing and speech - the possibility of revision"(387).      This brings me to a very important question - in general, what does it mean to revise? It simply means to modify what is already in existence, to keep what seemingly works and then adjust that which needs tweaking. According to Webster's dictionary, "revise" is 'to look over something again with the intention of improving or correcting it', and "edit" is 'to delete or change'. Revising generally results in the reformation of the layout, and sometimes even the argument altogether. Editing, though, refers to more minor concerns in writing which will not be as instrumental in the reception of the argument or the paper itself. Many teachers balk at the idea of teaching these concepts, because there is an infinitely fine line they must walk while  attempting to practice and teach this technique to students, either at the middle school or high school level. Ensuring that your students understand the differences between editing grammatical and mechanical errors is entirely different from revising for a substantial thesis and a coherent message. The best way to demonstrate this is to provide visuals for your students of examples of a revised assignment as well as merely an edited one. If they have samples to refer to it is likely that in the context of their own writing process your students will understand what is expected of them at each due date. Furthermore, by utilizing class time to show students the do's and don't of revising they will be more prepared to apply these techniques individually.      Teaching revising and editing in the classroom is not explicitly highlighted in most curriculums, certainly not by the state, and why is that? There are a number of critical thinking skills that are included in the process of revision, and they require the students to do a great deal of reading and writing, and in some cases even to speak and listen with others when sharing their writing assignments. These skills include the ability to (and practice of) analyzing, evaluating and assessing when it comes to their own work, as well as that of others. According to William Schwab, "there are no strictly defined rules for revision"(180). If this is the case, then shouldn't we as teachers be jumping on the opportunity to assist the writing skills of our students, while at the same time not having to conform to strict guidelines and regulations handed down to us by our state's department of education? It would seem, then, that teaching any form of revision within the classroom should come naturally to us as teachers, since we are allowed more freedom in which to create such a lesson, one we can personally adjust to ensure its reception.      To make this situation more comfortable for teachers and students, it is imperative that we provide an incentive for making revisions, and it is also necessary to ensure that the revision process will in no way discourage the students or lessen their confidence. Virginia Heumann Kearney suggests that there are various in-class activities to conduct in order to make the revision process seem like more of an open forum than a required assignment. She says that she will select a few sentences from several of the drafts handed in and then type them all up, as they were. She will place these passages on the overhead in class or pair the students up and provide each group with a copy of these passages. The objective of such an activity is that the students will find different ways to rewrite what has been placed in front of them, and especially at a younger grade level the students will benefit from having the freedom to modify the sentences however they see fit.      If at this point you are still wondering why you should implement revision lessons into your classroom, let me offer you some of the reasons I've gathered from weathered teachers who swear by their ideas. According to Constance Weaver, "Students need to understand that the good ideas in their heads must be communicated effectively in order to be understood by their readers"( 107). Some students do not comprehend the fact that when they are writing something, much of the interpretation is left in the hands of the reader. This highlights a reason for clarification and specification in writing when required, because otherwise it is very likely that the message will not be understood precisely how it was intended. In addition, Weaver points out that if our students do not understand that the potential readers are not always familiar with the particular context then they are left to make (often inaccurate) assumptions on their own. We must take this point into consideration while correcting initial drafts because we want our students to be able to provide background without seeming redundant.      Furthermore, if students are not used to being given a second chance in their writing then they will never come to expect it. "Revising teaches even the reluctant students that mistakes occur naturally in the process, and opportunities to correct those mistakes exist"(Weaver 110). If students in their later stage of high school are not familiar with working on a piece of writing over time and trying to make it as strong as possible, then they are not apt to understand the importance in perfecting their work. Students who are not given an opportunity to revise in their English classes will never have the benefit of watching both the grade and content of a particular assignment improve and blossom over time.      For instance, imagine you are an English teacher for twelfth graders, and during the fall semester you are approached by many of your students to proofread the essays they will send out to colleges. They ask you to mark them up and write any comments you see fit. One student in particular has a beautifully written narrative of his life thus far, though he fails to answer a few of the pertinent questions required of the essay. You mark the essay's grammatical errors, and then write on the bottom that a proper revision would get this essay to where it needs to be, and thus ready to be sent to the college. You're careful to also praise the student's writing and tell him how moved you were by what you read. A week later this same student approaches you with an entirely new essay to read, and you are naturally flabbergasted. It does not possess nearly the same level of skill or appeal, and you wonder why they chose to revamp the entire essay. Within the next few days you find a similar predicament with several other students. Did they not understand what you meant by your editing suggestions? Hadn't they been properly instructed, in past years, on how to edit a piece of writing without starting it all over? Even as a teacher of seniors, it is very possible that someday you might be facing a similar situation where you must somehow play catchup with your students (and you may wonder how imperative it is for you to even bother, at this stage).      What many of us do not realize is that we constantly revise the things we do. Perhaps that is one reason why the above hypothetical situation could potentially be so frustrating. We must ask ourselves where we went wrong, when it seems that we are exemplifying this concept so often. Simply by leading a classroom as teachers, substitute or permanent, we are demonstrating the process of revision. After all, isn't all teaching done by trial and error? Revision can be said to be the willingness to try something a second or third time, choosing to improve upon the initial attempt. Most teachers rely on such a practice early in their careers since no one technique is guaranteed to work for every lesson or activity. As teachers we must project an attitude that enables our students to trust us, but at the same time we must be vulnerable in front of those expectant eyes and allow them to see us fail at some lessons and excel at others. We must foster a learning atmosphere conducive to exposing ourselves, and then consequently feeling confident for improving something that was less than perfect. Teaching revision allows the students to understand that while you do not expect perfection, you do expect the determination to authentically create something that is not complete until it has been tweaked and tested. Whether you teach seventh graders or eleventh graders, as a teacher you are perceived as the leader and it is of the utmost importance that you maintain that position as the example setter.      Despite your position as a leader, the overall ambiguity of the writing curriculum throughout English classrooms causes confusion both for teachers and students. If the students are not taught the importance of writing well and the relevance it holds in their future, as well as the importance of writing to express oneself, then there would clearly be a reason for students to resist modifying their writing in any way. Reinforcement for revision needs to start at a young age, otherwise English teachers in high school will spend exorbitant amounts of time back pedaling in order to introduce a process that their students should already be familiar with. For the grades that do not have a Regents or heavily weighted state exam, are the teachers allowed more freedom with the writing assignments and lessons, if there is not a major statewide assessment being conducted at the end? This confusion leads to a legitimate need for curriculums to emphasize the structure in the writing assignments given, one that is suitable for the particular age of students as well. For example, focusing on the college essay and college applications in senior English classes provides an incentive for most students to use this time wisely. At an advanced level, we can only hope that our students will seize the opportunity for assistance and be willing to ask for revision help.      At this point, it is natural for teachers for all grades to feel resistant at times about allowing their students to make revisions once they have handed in a paper or essay, especially if the initial drafts tend to be crafted with little effort and creativity. Students throw something together simply for the sake of handing it in. This makes for a great deal more time spent on each draft on behalf of the teacher, who is expected to assist their students, though should not have to rewrite the assignment for them. For this reason, many teachers grade the first draft, as well as the revised final draft. Allowing students the option of revising is generally not a good idea. Many students will choose not to revise when given the choice of making more work for themselves, even if it means obtaining a higher grade. My advice is to make the revision process required. Grade the drafts and average the two grades. It is important to indicate the tentative grade because students need to know where they stand thus far, and can use the grade as an incentive to continue working in a positive direction. In addition, they also have the benefit of utilizing comments from their teacher when making revisions, and being aware that the person who marked their paper will also be the person who gives it a final grade. At the same time, keep in mind that the presence of a preliminary grade can lead to resistance from students who lose their motivation when they see that their first grade is not what they'd expected. Despite these minor setbacks, it's important to remind students that offering the opportunity to improve is a generous move on the part of the teacher, so they should take advantage of it.     "Many revision lessons fail because they don't clarify for students exactly what revision is and how it works. Students see the revision process as mysterious"(Killgallon). These statements seem to be a travesty, but there is a great deal of truth ringing in them. Similarly, if you told your seniors that the first draft they typed of their college application essay would be the copy that got sent to every college to which they're applying, you can bet there would be some debate. Students certainly would not be pleased to know that their first attempt at answering such a heavy question would actually be a determinant in their future college endeavor. This and other examples are necessary because as teachers we need to know how to reach our students, and to understand what makes them tick and how they form their decisions and opinions.      An effective technique suggested by Don Killgallon is to reach students using their own language. If our students do not understand why they need to revise something, and why their first draft simply is not acceptable, then how are they going to be willing to make suitable revisions when it's required of them? To add to this argument, Nancy Sommers says, "on every occasion when I asked students why they hadn't made any more changes, they essentially replied, 'I knew something larger was wrong, but I didn't think it would help to move words around' "(383). Later in that same paragraph she goes on to say, "what they lack, however, is a set of strategies to help them identify the 'something larger' that they sensed was wrong and work from there. The students do not have strategies for handling the whole essay". As teachers we must identify the strategies which can be utilized in drilling this concept in the minds of our students. Unfortunately, the students studied by Sommers were already in college, which means that their secondary teachers were not able to successfully teach the revision process. Although there seem to be so many different ways to approach this problem, as teachers we should be unifying ourselves to share the knowledge of what works and what simply does not.     There are a variety of suggestions offered as to how to solve this problem, one of the primary ideas being to make the work relevant to the students, regardless of their age. If you're teaching English at the middle school level then perhaps an assignment where students are required to write a narrative or memoir on one specific day in their life would illustrate to them the need for more than one draft. It is very possible that when they start working on this assignment there are a variety of details that would incidentally be forgotten, though over time and perhaps prompts and questions from the teacher, the students would see that the ability to modify and adjust would radically improve improve their story. These younger students require a great deal more explaining, which is something that could be conducted through mini lessons and in class peer review activities, which I will refer to later on.     Another effective technique suggested by Don Killgallon is to reach students using their own language. Since so many students spend every moment outside of sleep and school on a computer, it is wise to use language from modern technology that they are most familiar with. Keyboards on computers and word processors often have keys that read KEEP, ADD, DELETE, CHANGE, MOVE . Killgallon suggests leading a peer editing activity where the students must use the above command words when sharing and reading their assignments with others. This way the comments are simple and direct, and especially with students in the middle school or junior high level, speaking succinctly and simply tends to be very effective. Such an activity reinforces for students the concept of accepting that there are changes that need to be made in their writing, but also makes them recognize that there are things their peer reviser feels are necessary to keep. Giving orders, or commands, ensures that there will be little room for error or interpretation when attempting to decipher what has been written about the assignment. In this way, we can guarantee that our students are actually benefitting from such an exercise by incorporating simple language into the commentary section of this activity.      One of the most important messages that needs to be sent to our students is that they should be revising their work until they like what they hear and believe in what they're saying. Mimi Schwartz says that "voice emerges out of the struggle to find an authentic self that is true to the material and effective to the audience. Revision is the means to resolve this struggle"(47). Students of all ages need to be asked if they are confident with what they are handing in, and if they actually believe in their own work. We must encourage them to back up their own writing, and offer substantial support. They need to know that they are being held accountable for the work they produce, and in some cases this work will be read by authoritative figures such as curious principals and administration, aside from just their teacher. Schwartz suggests that we ask them if what they have written sounds natural to them, or simply forced for the assignment. "Point out stiffness and ask them to rewrite the lines more naturally"(47). She says, "I encourage in-class read-arounds of early drafts, so students can hear what they sound like and what others sound like - and revise accordingly. I want them to feel comfortable as central characters in their public texts, not anonymous voices offstage". In addition, she emphasizes that revision can be a creative act and can be made fun for the students if they understand why, and are provided with personal incentives for rewriting something that they might feel they've already put adequate time and effort into. Schwartz says that she uses similar comments and questions with her students as she does with her own writing. She knows what matters to her when she is working to improve a piece of her own writing, so she attempts to share that passion for improvement with her own students, and enlighten them to what inspires and motivates her as well.      Aside from inspiring students based on what works for you as a writer, we need to work on improving their attitudes toward revision. "Students are encouraged to see revision as a desirable, necessary event that should occur. All 'real' writers revise, and studies show that students who revise produce better work, by and large, than do nonrevisers, that a willingness to revise and the nature and extent of revision are factors distinguishing skilled from unskilled writers, poor writers from good"(Horvath 270). Sometimes the only way to actually teach this concept to students is to throw them right into that situation. For instance, providing students with an individual writing activity for one day in class, and then collecting and assigning preliminary grades to those essays will demonstrate the importance of revising even a minor writing assignment. Students of all ages need to be taught by example. Conducting a mini lesson on the differences between revision and editing will drive home the differences in what they should be looking for when reading over their first draft, as well as revising and editing their final draft.     During written response to students' writing a pressing concern among teachers is finding a balance between praising the work and constructively criticizing it simultaneously. According to Diana Mitchell, "As teachers we want students to know we appreciate their writing efforts and enjoy much of what they write. However, we're always on the lookout for ways to encourage and push our students in new directions so that their writing becomes clearer and thus more powerful"(70). Keep in mind that students can become very defensive about their writing, especially if their topic reflects a personal situation or sentiment, and even the idea of revisions can lead to a slew of arguments and resistance. In such situations, some teachers focus only on the positive attributes of what the student has written, which can be extremely harmful to students because a first draft is never perfect. In addition, it allows students to believe that bare minimum, satisfactory work is acceptable, and causes them to strive for a minimal level of quality, rather than work to produce the best work they are capable of. Furthermore, what is the point of commenting on students' writing if all we're going to write is how wonderful it is? There is always something we can ask them to modify, and thus show them how they can benefit from the writing and revising experience.     In order for students to trust you as a teacher, or reviewer of their work, you can demonstrate this 'climate of trust' through three simply components to written response:  "requests for more information, paraphrases or reflections of students' thoughts, and the sharing of thoughts and experiences similar to those expressed in students' papers"(Horvath 273). In addition, when formulating a response to your students' work you must adhere to the aim of their argument, rather than attempt to restructure what they are trying to say. Keep in mind, too, that the approach you take to responding to their work will also set the tone for how they will eventually learn to self-edit their own work. I cannot emphasize enough that students follow by example, and if you encourage the students maintain authority within their own text, then will learn that not every suggestion made by you is necessary to implement. Ultimately, you must still reinforce the idea that they are in control of the direction of their text, and that you are there simply to assist them in staying on track. Horvath also suggests that you cultivate an environment that is accepting of minor errors, and instead emphasize the importance of revising for voice, content, and audience. She says that you should "caution against generic responses, against responding outside the assignment's context against looking for things not asked for, against approaching texts with preconceptions regarding what and how they should be"(272). Comments should remain positive and relevant, above all else.     In addition, Jim Burke suggests that our effective responses to students' writing assignments should be "personal but productive; specific; immediate; no more than three items to focus on; cumulative so as to maintain continuity and accountability"(200). This guideline for responding to our students' writing is coherent and realistic. Each component included in Burke's list represents an additional angle we must take when writing comments and suggestions on papers and essays. An important fact to keep in mind is that the more time and effort we put into our responses, the more likely the students will be to revise and edit accordingly. Based on Burke's list there are several different aspects to be aware of during our responses, but taking the time to do so will often produce favorable results. In turn, the students will be pleased if they find that acting upon your suggested revisions will lead them to a higher grade.     In addition, he also brings up the concern of time management, and how could any teacher feasibly include each of those components while they read over every student's paper/essay. He suggests the burden of time as one of the primary reasons that teachers tend to avoid handing out heavy writing assignments, for their own sake possibly more so than the students'. But doesn't that go against everything we are taught as teachers? The fact that we would not be willing to sacrifice our own time for the sake of our students receiving more practice and experience in writing seems ludicrous. Although, are there actually productive actions which could be taken that will result in benefits for our own lives outside of the class as well as the writing skills of our students?      As a way to curb the issue of time management, Burke suggests asking yourself the following questions prior to grading the assignment:  "What am I reading this paper to establish? (grade? mastery? next step in revision process?); What purpose will my response serve? (to improve performance or explain grade?); How much time should I spend responding to these papers? (prioritize your work to achieve the greatest effect on student performance)"(201). Knowing the answers to these questions ahead of time will enable you to respond more efficiently, not to mention at a much quicker rate, to each student. If you set your own goals for commenting on students' writing assignments then you will already know what you are setting out to do before you even pick up a paper to read. The less ambiguity for you, the more apt you are to stick to your plan and utilize your precious time as proficiently as possible.     Furthermore, he offers the idea of using a check mark system, to simply verify that you read the assignment; depending on whether it is a check plus, check, or check minus would determine if the student needs to come see you privately. This is helpful when you are not equipped with the class time to conduct conferences, and you leave the decision in the hands of your students as to whether they should be meeting with you. Another minimal way to respond, according to Weaver,  is to make dots in the margins where errors exist, so you're not stuck doing the work for your students, but still pointing out something that must not be overlooked when they go back to make corrections. Again, this method ensures that you are not doing too much revision for the student yet aptly identifying what must be modified. Yet another option is to use rubric scoring because it enables the students to have a copy of the particular rubric, so once they see their score (on a scale of 1-6, for example) they would more than likely be able to interpret what that score means, and how they can raise it. Important, too, is that your students always  know they can bring you any questions, and that you will make the time for them. It is just sometimes easier or more productive if you leave the meeting up to the students, and encourage them to be responsible enough to approach you with necessary questions pertaining to comments and suggestions.      In addition, she suggests that perhaps the editing tasks should take place once the composing process is well under way, and once your students have worked on at least one or two individual preliminary drafts. If we rush the writing process too quickly with the students it does not allow them adequate time to reorganize thoughts and properly revise their writing. Our students need to be allowed the freedom of time when beginning their writing process, which will enable them to write freely and without reservation or concern about minor spelling and grammatical errors. Their first drafts should be focused on content as well as the message they intend to send to their reader. Once again, the application of a mini lesson can be extremely helpful if your students are either rusty or simply inexperienced with the process of revising/editing among peers as well as for their teacher.      So how else are you actually going to implement the revision process in your classroom? There are a variety of additional techniques and I will start with peer response, where you assign your students to a group or a partner. I would suggest a prior minilesson or overview on what is expected of the students, before placing them in groups. Providing them with a rubric or a checklist of components they need to be looking for will ensure that your students are clear as to what is being asked of them. Gloria Neubert and Sally McNelis surveyed a group of their students and determined that the majority of the peer responses being provided were falling under the categories such as "vague" and "general, but useful"; very few were classified as "specific." They concluded that the blame for this problem lay not with the inability of their students to properly respond to their papers, but rather with themselves for not providing the proper guidelines. They developed a technique known as PQP, which stands for Praise, Question and Polish. This is how it works:  when you respond to an assignment, you ask yourself the following questions in accordance with each command:  Praise:  What is good about the writing? What should not be changed? Why is it good?; Question:  As a reader, what do I not understand?; Polish:  What specific suggestions for improvement can I make? As far as results with high school and college students, "we found that this technique helps students focus on the task at hand as well as maintain a positive attitude toward the critique process"(52).      Despite the success of such an activity with older students, Neubert and McNelis warn that the PQP technique is not as effective with middle school students. The younger students require an additional one or two prompts, in order to make their functions as editors more clear. Since the middle school students are less experienced in the writing world, it is suggested that we display examples of responses on the overhead for the younger students as visual models to emulate. They need to plainly see that some responses are not effective and do not offer any assistance to the writer. Whether your students are in seventh grade or twelfth, you should still take the time to meet with each group momentarily to ensure they are on the right track during peer editing conferences.       
Although some teachers substitute the peer response activity for an early read of their students' writing, it is not always a good idea to allow the students to have all the control over what gets revised. More often than not, students will provide brief feedback, regardless of whether it is positive or negative. Even implementing a helpful activity such as the PQP technique will still require you to take the time to listen in on the conversations and to scan some of the comments being shared. What would be worse than allowing the students to trade essays with a peer, only to find they were pointed in the wrong direction? The last thing you want is for your students to receive a negative experience when you are trying to improve their writing and revising skills. Finally, as a last ditch effort if your students do not seem to be benefitting from the peer response, you can provide each student with a worksheet of sample responses in one column, and in the middle column they must list why and how that particular comment is effective, and in the third column they must list the reason why and how the comment was ineffective. If students are struggling with how to provide adequate responses to their peers, sometimes all they have to do is see the examples in front of them to be able to modify or follow them.       If you don't feel confident in promoting peer editing in your classroom you might opt to conduct conferencing with individual students. Of course this would require allotting the class time to conduct this activity, but for the most part it can be vastly beneficial to your students. Since they are likely to misinterpret a majority of the comments that we write or the revisions that we suggest, it is extremely worthwhile to spend the time verbally explaining what you've written, rather than leave the control in their hands. Students generally do not tend to approach teachers to ask what they have done, or what needs improvement. They might feel intimidated or perhaps just assume that they will decipher the comments and suggestions once they are sitting in front of their computer. Although experienced teachers such as Burke and Horvath offer suggestions as to effective responses, it is generally more beneficial to the students to be required to meet with you personally. In addition, as teachers it is convenient to hide behind our written comments without usually having to justify or explain them, with the exception being the few boisterous or aggressive students, more often found in older high school classes.      I know this latter situation to be true because I was involved in a very awkward situation recently during my observation hours. When I was assisting my host teacher with grading and correcting papers we got into a discussion about a few papers in particular. This was nothing that would have stuck in my mind, if a few weeks later when I was substitute teaching for that teacher, a student had not approached me with questions about what I had thought of her paper. Apparently the teacher had responded to this student's paper quite harshly, and she had met with the teacher to clarify the comments and necessary revisions. The student was provided with minimal explanations from the teacher, other than telling the student that I had told the teacher what I thought, and my opinions were reflected in the teacher's comments. Now this is an extraordinary example, which is not very common in your average classroom. The reason for sharing this example is that very often even teachers become intimidated by the revision process, especially if it means 'standing up' to their very own students. The problem is that high school students want answers, and when teachers parade around their own reasons for making certain comments then the students are left to wonder if any of it is legitimate to begin with.      
In addition to using conferences to explain our written comments, this one-on-one time allows us to ask pertinent questions about the choices our students made as writers; about their topic or argument, as well as word choice. A verbal conversation will enable the students to feel comfortable explaining their decisions and goals as a writer, even if only within the confines of  specific assignments. As Barbara Walvoord points out, "Writing can more accurately be said to fail when it does not effectively communicate to its reader. Such failure may result from one of the many decisions a writer makes about content, proof, documentation, word choice, paragraph structure, and thematic organization"(146). Walvoord suggests that as teachers we should be what she refers to as "transparent readers", who respond to student writing on a variety of levels. Depending on the individual skills of each student, we make the decision as to how detailed and analytical our responses will be. This is reflected in both the written comments as well as verbal conversation in a conference. Some of the following are examples she provides for appropriate responses to students; instead of " 'this paragraph is not coherent', try 'I lost your train of thought here' "(146). Sometimes such conversation starters will allow your students to provide substantial components to their argument that would have otherwise been left out. On the most basic level she states that your intention would simply be to respond to your students in straightforward statements, and speaking them is usually more coherent. For students who need additional assistance, but without actually telling them how to rewrite something, "instead of merely saying 'I got lost here', you might say, 'I got lost here because you did not indicate clearly enough the relation between these two statements' "(147). Although it is generally very helpful for students to receive this next level of explanation, there are still some students who do not grasp what their paper needs, or what you are trying to tell them. In these cases, Walvoord says that it is acceptable to jump to a third level and suggest a few ways to modify the existing sentences, or offer ideas on what specific information needs to be added. The warning, though, is not to get carried away because this is intended to be work for the students, not more work for you!     One last method which can work in tandem with any of the others is that of self-assessment. Students need to be able to apply the suggestions made to them by yourself or their peers when they are making the final revisions on their work. You can provide your students with checklists for them to fill out on their own, before submitting their final drafts. These checklists can pertain directly to the assignment, or can also be composed of general requirements and elements of their writing that you, too, were focused on when revising. By enforcing such a technique you are demonstrating to your students the fact that their own assessment is no less important and valid than that which you present as well.       Finally, I realize that these suggestions are minor and some may be more helpful to you in the classroom than others. Very few of my resources commented on the student reactions to these particular techniques, so it is difficult for me to provide you with that type of feedback. Ultimately, though, I know that the best way to determine how to teach revision to your students is simply by trial and error. There is no way to know ahead of time which method will work more successfully with students, when the dynamics, personalities and abilities alter each year with your new group of students. More than likely you will know your class well enough to be able to gauge if simple written response, peer reviewing, or conferencing will most extensively benefit your students.      In the wise words of William Schwab mentioned earlier, it is a fact that there is beauty in the concept that there have yet to be stringent guidelines set for revision; as teachers you can create your own guidelines and go with what works. Some classes may respond positively to peer editing and sharing their work with others, while some other classes may tend to be more private with their writing and prefer only teacher revision ideas and conferences. Although it is difficult to teach the importance of an essentially trial and error based activity to your students, it certainly can be done. There is nothing within the confines of a classroom that is ever easy, but it absolutely can be made to look that way. Furthermore with a great deal of determination, we can illustrate to students of any ages, just how integral such a process will become for them in an advanced area of study in college. If given the choice, few students would honestly opt to have their first draft actually be their final draft as well, in regards to nearly anything. "Revision is rethinking to give a paper the appearance of effortless prose - effortless to the reader as though the writing had a life of its own. A sophisticated reader, of course, immediately recognizes such effort, for he knows that a well-written paper is not achieved by inspiration alone"(Schwab 180). Perhaps this quote is one we should use when beginning a lesson on revision. This might be enough inspiration alone, to encourage students to produce as many drafts of anything they write until they feel that it adequately conveys everything they wish to express.   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