 

 

Teaching Students How to Write an Argument

 
A writer who can use language to persuade others can influence policy, direct individual’s actions, and re-create the world around him or her.
            -Heather Lattimer (116)
 
Jennifer Gee

 

The art of argument is undeniably one of the most important skills we can teach our students. It is also one of the most difficult. We need to show our students how to develop and communicate effective arguments so that they can succeed in English classes and become participatory members of society.

 

Despite its importance, there is evidence that supports that students are either not being taught how to write an argument, or, how to do it correctly. Part of this, according to Julie Wollman-Bonilla, is because “so much attention has been focused on various forms of narrative and report writing….And when [students] do write such texts, we may be unsure about how to evaluate them” (Wollman-Bonilla 502-3). This suggests that not only do we need to spend more time acquainting our students with this genre, but we need to become better familiar with the genre ourselves.

 

NAEP, the National Assessment of Educational Progress, also known as “The Nations Report Card,” is the only nationally representative and continuing assessment of what America's students know and can do in various subject areas.  Of  their 1998 Persuasive Writing Assessment scores, “4 percent were rated ‘Unsatisfactory,’ 21 percent were rated ‘Insufficient,’ 30 percent were rated ‘Uneven,’ 32 percent were rated ‘Sufficient,’ 10 percent were rated ‘Skillful,’ and 3 percent were rated, ‘Excellent’” (NAEP 5). If you refer to Appendix A, you will see the rubric on which these scores were based. As you will notice, the criteria are based on a simple thesis-based argument. Although these results are not overwhelming, they do prove that students are not receiving the instruction they need to score well on these tests.

 

Although students are not required to write a standard argument paper on any of the NYS tests, they are required to write essays which take a similar form. They must state a thesis and use evidence from their texts to support that thesis. This is similar to what an argument paper requires students to do—state a claim and use evidence to back it up. If you have taught an argument unit, you will have a reference point to direct your students to when preparing them for the test. Remind your students of how they constructed their arguments, using a claim and backing it up. As Julie Wollman-Bonilla explains, you “can subvert the current tendency to standardize and stultify education while also preparing [your] students to succeed in a world of standardized writing tests” (Wollman-Bonilla 510).  In other words, you don’t need to “teach the test” in order to prepare your students for it.

 

A good point in the year to introduce the argument unit is when there is an event which lends itself to writing an “authentic” argument (Wollman-Bonilla 503).This could be a school budget vote, a dance which the students want held, or a field trip they want to take part in.  By using an event that is important to students, you will get them to write arguments which are meaningful. If students are able to feel that their words could elicit a change somehow, then they will be willing to go the extra mile in order to make that change possible.

 

Furthermore, a unit on argument may work very well coupled with a research project. Since students should do at least minimal research on their argument topic, the two would work hand in hand nicely. An effective argument is one which contains well researched material, not only for the argument the writer or speaker is trying to make, but also for the refutation. By requiring students to spend a significant amount of time researching their topics and finding concrete proof, you will essentially “kill two birds with one stone.” You will also help your students to become more credible. Explain to them that if their audience is able to recognize that they have done research and are somewhat of an expert, they are likely to take the writer more seriously and find the writing more persuasive.

 

No matter how you decide to approach a unit on writing an argument, I cannot stress enough the importance of teaching students the genre. An effective argument is one that has an awareness of audience, provides effective evidence to back up its claims and also takes into account an opposing point of view. Although these are the most vital aspects an effective argument contains, there are many other things which need to be taken into consideration. An argument that is effective is well researched and uses factual information to back up its claims. It also makes use of emotional appeals; however, it does not rely solely on these appeals in order to prove its points.

 
Reading
 

Introducing the Genre
 

Because students are probably unfamiliar with the genre of argument, it is important that you give them the opportunity to read through many examples. Because they are probably unsure of what to focus on while reading an argument, it is also important that you help direct their reading. Editorials which appear in newspapers and magazine provide excellent examples of argument pieces that are also accessible for students. Before students look at examples, provide them with guidelines on what they should be doing when they read. These guidelines, taken from Jessica Lawrence in Heather Lattimer’s book, Thinking Through Genre, include:

 

Think about what you expect before you start reading.

Take your time. Don’t rush.

Reread to make sure nothing is missed.

Use the essential questions to help figure out what to look for.

Think things through in your own words.

Add answers to the Essential Questions as you read.

Underline important things in the text.

Make notes in the margins.

Use the essential questions to summarize what you find at the end.

Wait until you are finished and understand the editorial before thinking about your own opinions. (Lattimer 123)

 

Once you have explained these guidelines to your students, hand out examples of arguments. Using local and national newspapers, as well as magazines such as Time or Newsweek, invite students to read through articles and editorials about topics which may be of interest to them. Appendix B provides you with sources for finding editorials which are written for students at the middle and high school levels.

 

Once the students have read through examples, as a class, choose two or three touchstone texts. These texts will be used as references as you move through the unit. Make sure that your students understand the basic ideas in the texts. Next, provide the students with a list of “essential questions,” such as the ones taken from Jessica Lawrence in Heather Lattimer’s Thinking Through Genre:

 
What is the issue?

What is the author’s position?

What are the arguments that support this position?

How does this editorial change how I think about this issue? (Lattimer 122)

 

You may want to add the questions, “Who is the intended audience?” and “How does the author address the opposing point of view?” to this list to ensure that students are thinking about these aspects of an argument. Once students are able to effectively answer these questions, they are on their way to understanding the basic elements of an argument.      

 

To help students further their understanding of argument, ask them to bring in their own examples. Have them look through newspapers, magazines or online sites to find examples. To further their understanding, have the students answer the essential questions on their own examples.

 

Once students have become more familiar with argument, it is important that you provide them with a definite set of criteria. In What We Know about Genres, and How it Can Help us Assign and Evaluate Writing, Charles R. Cooper assigns the following list of criteria to the argument piece:

 
Genre-Specific Criteria: Taking a Position on an Issue

           
Asserts a clear position on the issue

Gives specific reasons for holding the position

Supports each reason with personal experience, examples, statistics, or by quoting authorities

Provides readers with new, surprising ways to think about the issue

Shows an understanding of opposing views

Anticipates readers’ objections and questions

Sequences the argument in a logical step-by-step way (Cooper 31)

 

            I would add to the list, “Shows a clear sense of audience awareness and sets the tone and purpose accordingly.”  Audience awareness is a vital part of an argument paper and must not be forgotten. To show students how each of these criteria is applied, use one of your touchstone texts. Have the students read through the text and underline where each of these areas is present. Finally, explain to the students that these criteria are what the rubric will be based on in the writing phase of the unit.

 

 

Signal Words
 

Certain words which are used in an argument are referred to as “signal words.” Being able to recognize these words will help students to understand the parts of an argument.

 

To introduce these words to students choose one of the touchstone texts that students are familiar with. Using the same method as Lawrence, display the argument to the class, going through and circling signal words, such as “solution,” “however,” “since then,” and similar words which might elicit a specific meaning in the argument (Lattimer 125). As you do this, have the students create a chart which highlights the words and what they are a signal to. Here is the chart that Lawrence’s students created:

 
Signal Words and Their Purpose
 
	Signal Words
	Purpose

	However
	Counter Argument

	Since then
	Present, change over time

	In another
	More Examples

	In fact
	Facts, Proof

	In order
	Solution

	Best way
	Author’s Position

	The real question
	Issue

	It is essential
	Way of convincing, position, solution

	It was wrong
	Con

	Recently
	Current

	At that moment
	Time

	If
	Possibilities, Another way

	According to
	Experts, Statistics

	So
	Getting to the point

	Also
	More

	For example
	Evidence that supports

	Opinion
	Perspective

	Of course
	Author’s position

	I, for one
	Author’s perspective

	Also
	More to come

	Really
	Author’s opinion on problem


 

(Lattimer 127)

 

Obviously, the chart you create with your students will reflect the language that is used in your touchstone texts. To further their understanding, ask your students to look at their own examples and pick out the signal words that are used. You may be surprised at how easily students catch on to this. In Lawrence’s classroom, one student even exclaimed, “’How come nobody taught us about this before? This makes sense!’” (Lattimer 126)

 

Handing out a list of signal words you have created may be effective, but having students create their own list will be more beneficial to them. They will be forced to reexamine pieces they have already looked at to see the technique the author used to create his argument. Their chart will become an excellent resource as the students move to writing their own pieces.

 

Audience Awareness
 

One of the most important aspects of an argument is showing an awareness of audience. While reading through texts it is important that you point out to students the different ways that authors show an awareness of their audience. Julie E. Wollman-Bonilla suggests that writer’s “reflect audience awareness through the use of various strategies or rhetorical moves. These moves include directly addressing and cueing readers to their expected stance, providing background information readers need, appealing to readers’ emotions, circumstances, interests, or sense of humor, and stating and accommodating readers’ concerns” (504). Directly addressing the audience’s stance shows that although you may not agree with their stance, you at least acknowledge it. Using the touchstone texts that students are familiar with, have them identify the ways that the authors show awareness of audience. Ask students to pick out the areas where it is clear that the writer has an awareness of audience. Then, ask students to identify the strategy the author used to do this.

 

Emotional appeal is another technique used in argument that should be introduced to students. Using a method that Anderson and Hamel illustrate in their article, have students look at ads in magazines. Ask them what emotions the company in the advertisement is trying to appeal with the people, setting and color schemes being used in the ad. Next, move to your touchstone texts. Have the students reread the text, this time instructing them to focus on any use of emotional appeals. Tell the students to focus on personal stories the author uses, or anything else that may elicit any emotion from the reader.

 

The audience of an argument helps to set the tone which the writer should take. Tone is an element that most students should be familiar with. Using your touchstone texts, have students identify the tone in each piece. Explain that if a writer is addressing an audience of the opposing view and is attempting to persuade them, it would be ineffective for him to use a tone that is attacking or belittling. No one is going to be convinced to change their views if they feel that they are being insulted. On the other hand, using language which may be slightly more harsh or assertive may be effective if you are speaking to a group which shares your view and you are attempting to persuade them to take action.

 

In his book, A Guide to Argumentative Writing, Byron L. Stay notes a series of questions which where developed by Douglas Park, a writer who has done extensive work on writing for an audience. These questions should serve as guiding questions that students should answer while first beginning to read and understand arguments:

 

What is the identity of the audience?

            What is the social relationship between the writer and audience?

            How does the discourse function in the relationship?

            What physical settings, conventions, and formats are associated with it?

             How does the audience view the writer’s intentions?

            What is known or can be projected about the audience’s attitudes and knowledge?

             To what extent are the audience’s attitudes and purpose affected by its collective identity as an audience? (Stay 62)

 

Since the language in these questions is elevated, you may need to reword them so that they are grade level appropriate. In any case, by using these questions in your discussion on audience awareness you will help students to understand how to identify the audience in an argument piece. Again, referring to the touchstone texts you have chosen, begin by first answering the questions as a group. Since audience awareness is vital in an argument, I recommend having the students answer these questions using their own examples of argument, as reinforcement.

 

Although it may seem as I am putting too much emphasis on a simple concept, I cannot stress enough the importance of audience awareness. Having students understand this concept right from the beginning will ensure that when they move to the writing process, they will be sure to take audience awareness into account.

 

It is important to note here the use of the writer’s notebook. As you begin to familiarize students with arguments, require them to keep a writer’s notebook in which they will jot down their own ideas as they read through examples. Another suggestion is to have them keep an entire “Argument Portfolio” which could contain all the examples and handouts that the students receive as they move through the unit. They could also keep any notes they may take on the touchstone texts. This would be one way for students to keep all of their materials in one place.

 

 

Speaking/Listening
 
Once students have been introduced to the genre by reading examples and analyzing them, the next step is to have them create “mini” arguments that they will present orally.

 

In my fieldwork experience, I was fortunate enough to be able to create my own assignment for the freshman classes. For one section, I had the students prepare closing arguments in a mock trial for the killer in the Agatha Christie short story, “The Village Murders.” Although this was not a “formal” argument paper, the students definitely took the assignment much more seriously when they were informed that they were going to be presenting their arguments to the class. They thought a lot more about what evidence they would use in order to help prove whether the murderer was guilty or innocent. They also took the time to acknowledge the opposing side and address its point, at least minimally. As I have stated, I know that this was not an “argument” paper per se; it was more to assess whether or not they understood the clues in the story. The students still seemed to understand the concept of an argument and I think that this was reinforced by requiring them to present their findings orally. As Ellen M. Anderson and Fred L. Hamel point out in their article, Teaching Argument as a Criteria-Driven Process,  “students often do not elaborate in their writing although they are capable of doing it if prompted, as one is prompted in dialogue” (45). They felt responsible for their responses because they had a real life audience.

 

One non-threatening way to introduce students to oral argument is with a game, as Angela Petit and Edna Soto suggest in their article, “Already experts: Showing students how much they know about writing and reading arguments.” In Petit and Soto’s argument workshops, the class is broken into groups and must convince the teacher why their group should get the “prize.” This prize could be anything—extra credit, candy, a free homework pass—the point is not the prize itself, but how the students develop their argument (Petit and Soto 2002).

 

Before the students begin constructing their oral arguments, remind them of the criteria that the class has established for an argument. In order for their group’s argument to be most effective, it is important that they focus on this set of criteria. Students may find it easier to first create their arguments, and then refer to the criteria sheet to see what they may have left out. Recommend this to them. It will also help them to again see how much they already know.

 

Oral argument helps students to further understand the importance of audience. Through this game, students are able to “notice the ways that actual, live audiences respond” (Petit and Soto 675). Students are better able to recognize what strategies are working, and which ones are not. The only way for students to truly understand how an audience will respond to their argument is by creating and presenting one (speaking) and hearing it done by others (listening).

While the students are presenting their arguments, do not interrupt. Take note of their strategies. It is also important for you to allow them to present without interruption so that they can get their own feel how this type of argument works. Remember, the point of this exercise is to show students how much they already know.

 

Once each group has presented its arguments, call the class back together as a group. This is the time for the students to discuss what they have just done. Refer the students back to the touchstone texts, their own examples of arguments and the criteria and ask them to identify what strategies they used, their tone, how they showed a sense of audience awareness, etc. Ask students to determine which arguments were most and least effective and why.  From there, you may wish to create to a list of argument terms and strategies that your students can further refer to. Appendix C contains the list that Soto and Petit created. Since some of these may not be applicable to your class, it would be more effective to create your own list, using this as a guide.

 

Introducing the argument to students in a “game-like way” helps them to realize that composing an argument may be easier than they may at first think because they already know many things about it. In addition, Petit and Soto conclude that evidence from this workshop proves that students who progress from spoken argument to written argument find writing the argument much easier than students who begin with writing (2002). Once students have created these “mini” arguments, they are then ready to move to the formal writing process.

 

 

Writing
 
Choosing Their Own Topics
 
Great writing comes from passion. When we write about something we care deeply about, we put time and effort into to, making it the best it can be. This is true of our students also. If we allow our students to choose topics which have some meaning to them, we will receive better products. In addition, if students are able to choose their own topics their sense of audience awareness will improve because “they are writing for a real purpose and familiar audience” (Wollman-Bonilla 504).

 

To help students think about their topics and what ones have meanings to them, have them reexamine the touchstone texts and their own examples. They also should refer to their “Argument Portfolio” where they should have been keeping a list of possible topic choices. If students are really stuck for topics, you may want to suggest topics, such as supposing the school board wanted to make school uniforms mandatory or pretending that the city wants to impose an eight o’clock curfew for anyone under the age of eighteen. However, I don’t recommend doing this. You want this assignment to have meaning to the students and that won’t happen if you give them the topic.

 

Once students have decided on their topics, it is important that they focus on a controversial issue within that topic. It is not enough for students to simply say “Smoking is bad.” They must develop that issue further. To do this, have students ask questions about their topic. Lawrence sets down some guidelines for her students to determine whether or not the questions they have created about their topic were appropriate for editorials to address:

Questions that can spark an editorial:

Have more than one reasonable answer

Often begin with should
Focus on smaller issues within the larger topic (Lattimer 137).

 

Again, you want to remind your students of the criteria that you have developed for an argument. Make sure that when you hand out the assignment, you give the students a copy of the rubric. This is, after all, what they will be graded on. You should also remind students of the importance of audience awareness.

 

Audience Awareness
 

When students move to the writing process, it is important that you clarify that the audience determines what evidence they should take into account. For this assignment, I would recommend requiring students to write to someone who has an opposing point of view. In my opinion, this makes the paper much easier and more interesting. If a student were to be writing that smoking should be banned from all public locations and his audience was composed of members of a tobacco lobby, they would want to use strong evidence that showed the health risks of second hand smoking. Or, if students were to be writing that school uniforms should not be required, and their audience was the school board, they would need to use evidence that shows the negative effects of required uniforms.

 

In addition, the purpose of the argument depends on the audience. Remind the students of the Regents exam that they take in eleventh grade. On that test, the audience is given to them, so that they may write their arguments, and purpose, accordingly. Also, reverting back to the argument that smoking should be banned from all public locations, if a student were to be writing to members of a health fair, he or she might encourage them to write letters to their local and state government in favor of a law which would ban second hand smoke. On the other hand, if a student were to suggest smoking be banned in public places to the tobacco lobbyists, this would have no effect on them. You can have students practicing writing for a purpose by identifying exactly what the purpose is. Have the students make a list of three or four things that they would like to see happen as a result of their argument.  A student must understand that he has to recognize the audience in order to determine not only what evidence the writer should use, but also what purpose the writer has for the argument.

 

Furthermore, you should allow students to send their arguments to their audiences: newspapers, magazines or local, state and federal political figures. Doing this may be an incentive for students to produce top-notch writing. Also, students will not feel as though their essays are another paper to be filed away in their folders and forgotten. They will better grasp that their work is important and may elicit change.

 

Structure
 
As students begin to write their argument pieces, you may find that they are having difficulty knowing how to structure them. You can show students the various ways in which arguments are structured with a simple exercise. Display an editorial (remember to choose one that you have already studied), on the overhead. Over the editorial, place a blank transparency. Read through the editorial, asking the students questions such as, “What is the purpose of this paragraph?” and “What is the author doing here?” Draw boxes around important sections and label them with titles such as “position,” “evidence,” or “counterargument” as they apply. Remove the overhead with the actual argument on it, leaving the one with the labeled boxes on the overhead for the students to see. What you will be left with is the structure of that argument. Repeat this with a few more examples so that students can see the varying ways in which they may organize their own pieces (Lattimer 141).

 Once students are able to understand the structure of the argument, they can begin the writing process. As a means for students to recognize whether or not they have all the parts of the argument they need, it is important that they use some sort of outline or graphic organizer See Appendix D for an example of one. By having students visually see the parts of their argument in an organized manner, you will allow them to “readily check for faulty reasoning in the argument. [It also] lets them know they have not inadvertently left out something important” (Beaman 198). Students will be able to get a better sense of what parts they need to focus better on.

 

The Refutation
 
As students move through the writing process, one part that they may find they need to work on is their counterargument or refutation.  Students may recognize that although they have enough evidence to back up their claim, they do not have enough evidence to back up a refutation. It is imperative that students address the opposition to their claim. This helps to give them more credibility, as they have taken more than just their opinion into account. A refutation shows the audience that the writer has done his research and has knowledge on his topic from not only his own point of view, but also from the point of view of others.

 

A major part of understanding what refutation to use reverts back to understanding the audience. Determining what counterarguments to touch on to be most effective means first determining who the audience is, and what counterarguments they may offer. Students must next recognize that they cannot use any refutation they can think of. They must first decide what refutation would be most effective. This can be done by approaching the refutation three different ways which Stay suggests:

           

1. Oppose the claim directly

            2. Parry the threat—Take the refutation to its ultimate conclusion.

            3. Concede (Yes, but…) (Stay 68)

 
For example, if students are opposing the claim directly, they will directly state, “I do not agree with you.” Parrying the threat involves evading the threat that the opposing point of view may be brought up and addressing it. Conceding shows that yes, you understand their point and acknowledge it; however, you do not agree with it. For example, if students were to write to a school board about opposing the idea of school uniforms, if they were to oppose the claim directly, they would write, “I do not think that school uniforms should be mandatory.” Parrying the threat would involve saying something such as, “I understand you think that school uniforms should be mandatory.” Conceding would involve making a statement like, “It is true that school uniforms would help students who may come from a lower income family to feel better, but what about individuality?”

 

By recognizing the arguments of the opposing point of view, the audience, although perhaps not swayed, will at least recognize that their views have been acknowledged.

           

The Process
 
The process which students use to produce an argument piece should be similar to the process they would use to write any genre. The piece should begin with an outline and then move to a draft which would go through at least two revisions; once after it has been peer reviewed and once after a conference between the student and the teacher.

 

After students have written a first draft of their arguments, they should then have it peer edited. Because some students may not know how to effectively peer review, it would be helpful to supply the students with questions. Appendix E contains sample questions that you could use on a peer review sheet based on Cooper’s criteria in Evaluating Writing: The Role of Teachers’ Knowledge about Text, Learning and Culture.  By using these questions as a guide, students will move away from focusing on things such as mechanics and focus instead on whether the parts of an argument are being fulfilled. Also, it is important that students have someone else read their pieces so that they are able to see how effective they have been. Since writing an argument is different from other genres because it is for a specific purpose and audience, it is important that students recognize, both in their own pieces of writing, and the writings of others, if this purpose was met. Peer Reviewers also help writers to “anticipate readers’ perspectives, and to provide additional reasons for their requests and responses to possible objections” (Wollman-Bonilla 509). The writer can address the counterargument more effectively once he has a peer reviewer read his argument because that peer reviewer will present the writer with his concerns and “objections.” At that point, the writer can address these objections and clear them up as they progress into their second draft of their paper.  Finally, a peer reviewer can be a resource to help the writer determine how persuasive he may or may not have been.

 

After students have gotten their feedback from their peers, they should revise their drafts and plan to conference with you, the teacher. Conferencing with you will be beneficial to both you and the student. It will help you to see how the student understands the structure of the argument and what parts they are having trouble with. This will also give students the opportunity to ask any questions they may have or work through any other difficulties they may be experiencing. Once students have met with the teacher, they should work to revise their piece one last time and then submit it for final evaluation.

 

Evaluation
 

As I have mentioned, you should present your students with a rubric when you give the assignment. This way, students will be able to see exactly what they will be graded on.

 

In my research, I did not come across very much information in regards to assessing student arguments. In my opinion, the best way to go about evaluating their assignments is to take into account any subject you may have spent a significant amount of time on.  As I have mentioned here, giving the students the criteria would show them early on exactly what areas they should focus on. I have created a four-point rubric based on Cooper’s criteria that can be found in Appendix F.

 

After you have graded the students work, allow them to revise any mechanical errors before sending the pieces off to their audiences. The students will be taken much more seriously if their work is clear of any errors.

 

Conclusion
 

The art of writing argument in its formality may be unfamiliar to students; however, they do know much more about it then they may realize. By introducing the unit to students in a step by step way, you will show them that they do already know many things about argument. This will help students to feel more at ease about writing their own arguments.  Furthermore, when students realize that they are able to write about issues which having meaning to them, they will become more invested in the project.  Being able to write and speak persuasively is something that will not only help students succeed through college and the working world, but will also help them meet their needs, participate politically and survive in everyday life.
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Appendix A
 
NAEP (National Assessment of Educational Progress)  Rubric for Scoring Persuasive Writing Essays.
 
 

 

 

From: 

            White, Sheida and Vanneman, Alan. "NAEP Scoring of Twelfth-Grade Persuasive Writing." NAEPfacts 5:3(2000): 1-6.

Appendix B
 

Places to Obtain Editorials which are accessible to students.

 

New York Times Upfront. Tele.: 800-560-6816; http://www.teacher.scholastic.com/upfront/. Published biweekly. Each issue includes an editorial question with pro and cons. Some editorials by high school students, some by experts. Timely and well written.

 

 

Newsweek’s “My Turn” column. Tel.: 800-632-1040; http://msnbc.com/; http://school.newsweek.com/>. Written by people from all walks of life, these op-ed pieces make great sample texts.

 

 

Teen Ink. Tel.: 617-964-6800; http://TeenInk.com/. Monthly publication written by and for teenagers. Good diversity of topics and styles. Web site contains more than 900 editorials. Great place to submit student editorials.

 

 

USA Today. http://www.usatoday.com/. Most accessible of the daily newspapers. Written at a fourth-to-fifth-grade reading level. Editorials are often short and to the point.

 

 

Write Time for Kids. Tel.: 800-662-4321; http://www.teachercreated.com/writetime/. Materials drawn from magazines like Time for Kids are published in kits for appropriate grade levels (grades 2-8). Each kit includes a “Persuasive” section with some strong editorial samples.

 

 

From:

            Jessica Lawrence in Heather Lattimer’s, Thinking Through Genre: Units of Study in Reading and Writing Workshops 4-12. Portland, Maine: Stenhouse Publishers, 2003.

 

 
 
 
 
 
 
 
 
 
 
 
Appendix C
 
 
List of argument terms and strategies
 
When analyzing someone else’s argument or constructing your own, always ask yourself these questions: Who is the speaker or author’s intended audience? How do I know who the audience is? How has the audience influenced the speaker or author’s choice of argumentative strategies?

 

Arrangement
            Refers to the way that a speaker or author organizes of arranges an argument. How does the speaker or author arrange the argument? Why did the speaker or author choose this arrangement/

 

Authorities or “big names”
            Refers to a speaker or author’s use of “big names” or well-known authorities on the topic being discussed. Closely related to ethos because speakers and authors often try to build their own credibility or ethos by referring to big names or authorities on their topic.

 

Claim
            The speaker or author’s main point, theme, central argument, or thesis. What is the speaker or author’s claim? How are other rhetorical strategies being used to back up or support this claim?

 

Commonplace
            Also known as hidden assumptions, hidden beliefs, and ideologies. Refers to the assumptions, many of them unconscious, that groups of people hold in common. What hidden assumptions or beliefs does the speaker or author have about the topic? How is the speaker or author appealing to the hidden assumptions of the audience?

 

Definition
            How is the speaker or author defining certain terms? Why has the speaker or author chosen to define these terms for the audience?

 

Difference
            Examples of difference might include gender, race, class, ethnicity, or any other factor that people use to separate themselves into groups. How is the speaker or author portraying men, women, certain ethnic groups, certain social and economic classes of people, and so on? Why is the speaker or author portraying these people or groups in these ways?

 

Ethos
            Refers to the credibility, character, or personality of the speaker or author or someone else connected to the argument. Ethos brings up questions of ethics and trust between the speaker or author and the audience. How is the speaker or author building credibility for the argument? How and why is the speaker or author trying to get the audience to trust her or him?

 

Examples
            What examples is the speaker or author using to build the argument? Why?

 

Historical context, background
            What historical background is the speaker or author providing on the topic being discussed? Why? How and why is the speaker or author building a context for analyzing the topic?

 

Identification
            This is Kenneth Burke’ term for the act of “identifying” with another person who shares your values and beliefs. Many speakers or authors try to identify with an audience or convince an audience to identify with them and their argument. Related to Burke’s term scapegoat (defined later).

 

Kairos
            Timing, circumstances, opportunity, urgency. In any argumentative situation, an author or speaker must adapt to the circumstances of the argument. An author or speaker must also appeal to the audience’s sense of urgency about a topic or create a sense of urgency within the audience. How is the author or speaker adapting to the circumstances? How is the author or speaker appealing to or creating a sense of urgency within the audience?

 

Logos
            Loosely defined, logos, refers to the use of logic, reason, facts, statistics, data and numbers. Very often, logos seems tangible and touchable, so much more real and “true” than other rhetorical strategies that it does not seem like a persuasive strategy at all. How and why is the author or speaker using logos?

 

Metaphors, analogies, similes
            Comparisons, usually between an idea or thing that is unknown and an idea or thing that is already familiar to the audience (e.g., “A strand of DNA is like a ladder”). How and why is the speaker or author using these comparisons?

 

Pathos
            Appeals to the audience’s emotions. How is the speaker or author appealing to the audience’s emotions? Why? Always try to name the emotions being appealed to (love, sympathy, anger, fear, hate, compassion) and figure out how the emotion is being created in the audience.

 

Research       
            What type of research has the speaker or author chosen to use in the argument: books, scholarly articles, popular articles, Web pages, statistics, scientific experiments, theoretical research? Why has the speaker or author chosen to use this research? How is this research being reported? For example, with graphs and charts, as text only, in scientific language, as narrative, through parenthetical references?

 

Scapegoat
            Kenneth Burke’s term for a group or person blamed for a particular problem. Related to Burke’s term identification. Often, an author or speaker asks an audience to identify against this scapegoat. Is anyone in this argument being blamed for a particular problem? Why?

 

Style
            A broad term, usually referring to the many ways that the speaker or author manipulates words (diction) and sentences (syntax). How is the speaker or author manipulating style? Why?

 

Visual rhetoric
            Refers to the speaker or author’s use of pictures, symbols, colors, format or any other visual. Could also refer not to actual pictures or symbols but to the use of intensely vivid language in a written or spoken argument.

 

This is only a partial list of the many strategies that speaker and authors use when they create arguments. Feel free to add other strategies that you discover on your own.

 

From:
             Petit, Angela and Edna Soto. “Already experts: Showing students how much they know about writing and reading arguments.” Journal of Adolescent & Adult Literacy. 45 (8) 2002. 674-682.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	Appendix D
 
	
	
	

	
	
	Proposition

(Claim)

 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	Ask the question (s).

 

 

Express your viewpoint.

 

 
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Support your Claim

 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Refute the Objections

 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	· Restate your thesis.

· Stress your main idea.

· Use forceful language without being dogmatic.

 
	
	
	
	
	

	
	
	
	
	
	
	
	Conclusion

 
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                   
                                                                                  
 
 
         
 
 
 
 
 
 
 
 
 
 
 
	 From: From: Beaman, Marian  L. "A Sense-able Approach to Classic Argument." Teaching English in the two-year college 22(1995): 197-201.

 



	 


 
 
 
Appendix E
 
Questions for Peer Review
 
· What is the issue? What is the author’s position on the issue? Is this clear to the reader/audience?
 
 
· Does the author give reasons for holding the position that he or she does? What are these reasons?
 
3.  Who is the intended audience? What evidence do we have that shows that this is the audience? Is the tone and purpose appropriate for that audience?
 
 
· Does the author support each of their reasons (evidence)? What support does the author use? (i.e.: personal experience, examples, statistics, quoting authorities, etc?)
 
 
· Does the author show that he or she recognizes the opposing point of view? How does the author do this?
 
 
· How does the author show that he or she anticipates any objections, questions or concerns from the audience?
 
 
· Does the author provide you with a new, surprising way to look and think about the issue?
 
 
· How is the argument structured? Is it logical? Does it make sense?
 
 
 
· What other questions do you have or what else do you need clarification on?
 
 
 
 
 
 
 
 
 
Appendix F
 
Sample Rubric for an Argument Paper
 
 
 
A “4” paper will:
 

Assert a position that is clear the reader and identify at least two specific reasons for that position. There will be at least three reasons (pieces of evidence) to support their claim. These pieces of evidence will be personal experience, examples, statistics or quotes from authorities. There will be a clear sense of audience awareness. The tone as well as the purpose of the piece are appropriate for that audience. There a clear understanding of the opposing view and at least three pieces of evidence to show that the opposing view’s objections and questions have been anticipated and acknowledged. The writer forces the reader with a new, surprising way to think about the issue. The argument is structured in a logical, step-by-step way that is virtually free of all mechanical and grammatical errors.

 

 

A “3” paper will:
 
Assert a position; however, this position may need some clarification. There will be one specific reason for that position. There are only two pieces of evidence (reasons) given to support the writer’s claim. These pieces of evidence will be personal experience, examples, statistics or quotes from authorities. There is some acknowledgement of the audience. Either the tone or the purpose is appropriate, but not both. There is an understanding of the opposing point of view but only two pieces of evidence to show that the opposing view’s objections and questions have been anticipated and acknowledged. The writer brings up some new ways in which to think about the issue. The argument is organized and logical and there are some mechanical and grammatical errors; however, these do not hinder comprehension.

 

 

A “2” paper will:
 
State a position; however, at times it is unclear what the position is. There are no reasons given for why the author has chosen that position. There is only one piece of evidence given to support the position. There is little to no acknowledgment of the audience. The tone does not reflect the audience. There is a purpose stated, but this is not appropriate for the audience. There is acknowledgment of the opposing point of view, but only one piece of evidence that shows that the objections and questions have been anticipated. The writer does not present any new ways to think about the issue. The paper is disorganized and there are many mechanical and grammatical errors which hinder the comprehension of the text.

 

 

 

 

A “1” paper will:
 
Not state a clear position on the issue. There are no reasons given for why the author holds that position. There is no evidence given to support the claim of the author or to acknowledge the opposing point of view. There is no audience awareness. The tone is inappropriate and there isn’t a clear purpose of the paper. There are no new or surprising ways to view the issue. The paper has no logical organization. There are many grammatical and mechanical papers that make the paper incomprehensible.

 
 
