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What Are Genre Studies?

Genre studies focus on reading, analyzing, and then writing in specific fiction and nonfiction genres in the ELA classroom.  Nell Duke and Victoria Purcell-Gates define genres by explaining, “Genre refers to patterns in the way language is used…this links the function of a text to its features” (31).   Duke and Purcell-Gates argue that studying these patterns of language in genre lessons bridges the gap between what children read at home and what they read at school (30).   Therefore, it is crucial to remember that genre studies are the pathways to discovering authentic, relevant texts for middle and high school students.  
Genre studies present the opportunities for both reading and writing, because students are given models of genre pieces to review and then asked to reproduce that kind of writing.  They also engage students.  Gay Ivey and Karen Broaddus conducted a research project and surveyed 1,765 students across 23 different school districts in order to find out what motivated students to read.  One result of this survey supports the idea that genre studies represent one of these motivating factors.  Ivey and Broaddus reveal, “When students were asked what motivated them to read in school, they emphasized quality and diversity of reading materials rather than classroom setting or other people” (351).  This shows us as teachers that students want to be exposed to different styles of writing in the ELA classroom.  Genre studies units will allow us to build a text set for our unit that includes fiction and nonfiction, romance and mystery, drama, politics, science, advertising, and cultural pieces.  Ultimately, genre study models will boost enthusiasm for reading in the classroom, and, in turn, student writing will blossom.

Teachers must ask themselves what students are reading at home in order to understand the importance of genre studies in the ELA classroom.  Most students are now living in a digital age of literacy, where the internet serves as a portal for engaging in hundreds of genres every day.  Students are reading online reviews, blogs, short stories, song lyrics, plays, instant messages, news articles, graphic novels, comic strips, and more.  As teachers, we must acknowledge the access that students have to multiple genres, and we can do this by discussing specific genres that appeal to students during our classroom time.  Our present digital age gives students easy access to texts, and so we can no longer pretend that students are only reading the canon texts we give them in our ELA syllabus each school year.  Students’ literacy is extending far beyond the four or five novels we are required to share with them in each high school grade.  They are spending Saturday afternoons on their laptops in Barnes and Noble cafes, reading amazing new genres and wondering why their schools do not teach more about them.  We can no longer disappoint our students by providing a narrow view of what literacy is.  

Targeting A “Hot” Genre For The Classroom
Our students have grown up in a society that loves to target crimes: what bad things are happening and who is responsible for them.  In 1971 American movie goers were introduced to Columbo, the disheveled police detective who solved crimes in Los Angeles, California.  From 1984 to 1996 Angela Lansbury captivated curious television audiences as she played a novice detective in the hit series “Murder, She Wrote.”  In 1993 Dick Van Dyke began his television series as Dr. Mark Sloan in “Diagnosis Murder,” where he solved numerous crimes while working at Community General Hospital.  Finally, the grand-slam of crime fiction hit television screens in 2000, when “CSI: Crime Scene Investigation” became a must-watch weekly series.  This gradual explosion of the genre of mystery stories has exposed adults and teenagers alike to the thrill of solving a crime, right from their living room sofas.  This is the genre that sells on TV and in bookstores because it is the “hot” topic that we love to think about.  America loves the thrill of a crime investigation.
Barnes and Noble, Walden Books, Borders, and Amazon all devote a special section of their websites and stores to mystery and crime.  Since America first dabbled in crime fiction through the works of Edgar Allen Poe, modern authors and characters have taken over the spotlight on the mystery genre.   Nancy Drew, the Hardy Boys, and Agatha Christie have evolved as common household names.  Today, young and old crime fiction authors are winning Edgar® awards in memory of Poe’s life and legacy.   

As teachers, we cannot ignore this genre that is in such high demand in America.  As television watchers and book lovers, our students and their families savor good crime stories.  When the “good guy” catches “the bad guy” and the world is once again returned to order, we feel safe and satisfied.  Yet, the thrill of the ride keeps us coming back for more.

“Clue”, “Law and Order”, “CSI: Miami”, and “221 B Baker Street” are the names of some of the most popular board games in America, and they all present a complicated mystery to be solved.   Video game companies such as Xbox® make millions of dollars on crime investigation games such as “The Ripper,” “True Crime: Streets of L.A.,” and “Condemned.”  These games empower teenagers to use clues to solve a crime and determine the outcome of mayhem.   As teachers, we can also empower our students by teaching them how to write in the genre of mystery; our students can become the crafters of crime fiction like any other television or video game producer.  This is what we must teach.

Mystery Stories: What To Teach
When teachers introduce genre studies to their students, there are many important questions that arise out of the difference and implications of each presented genre.  Genres carry unique sets of social implications with them, as the writers and readers of that genre are engaged in those texts within specific contexts.  In order to fully realize the meaning of a particular genre, teachers can engage their students with particular questions that journey to the heart of the genre.  

As teachers begin a genre study unit on mystery story writing, for example, students need to answer many of the critical questions before attempting to write their own mystery short stories.  As Coe and Freedman tell us in Theorizing Composition, one of the most critical questions we can pose to our students is, “What values and beliefs are instantiated within this set of practices?” (3).  With this critical question in mind, students will consider the writer’s intent in creating a mystery story.  Students should eventually discover that mystery writing is based on a core belief that someone can be blamed for every action, that humans have a predisposition to doing “bad” things like committing crimes, and that humans also attempt to “get away with murder” when they commit those crimes.  Ultimately, mystery writers often begin their writing with a more cynical set of beliefs concerning society.  However, one important value in writing a mystery story is for the mere thrill of suspense.  It is the thrill of catching the crook in the story that writers and readers of mysteries value most.

Lucy McCormick Calkins tells us that it is crucial for the entire classroom of students to enter into this journey of genre questioning together as a whole group.  In The Art of Teaching Writing she tells us, “I’d want students to join me in turning around and asking, ‘How does the writer create these responses in me?’” (365).   When students look at a genre like mystery writing as a whole class and feel the thrill of suspenseful reading together, the feeling is more powerful and recognizable.  It is at this moment of recognition that students can look to each other to find an answer to the “how” behind mystery writing.  Students should come to an agreement that mystery stories include specific components that produce responses like shock, disappointment, and surprise.  The use of red herrings in mystery writing, for example, mislead the reader into believing that someone is guilty when he is actually innocent.  The revelation of this innocence causes the reader to respond with surprise, and so the red herring has then proved to be a successful tool for the mystery writer.  When answering these, “How did they do it?” questions, the entire class can understand that specific writing techniques yield specific reader responses.

Teachers should remember that questioning the creation and interpretations of particular genres has a desired ending: questioning leads to the establishment of criteria for evaluating pieces of writing (Cooper 48).  Students must have criteria for judging whether or not a mystery story is effective in producing the results that it had intended to produce.   Most importantly, students must have criteria with which they will judge their own writing, so that their revision process is geared toward answering major genre questions such as, “Does the sleuth’s journey in my suspense story create a thrilling experience for my readers?”  Students will be able to read and write in genres like mystery and suspense well when they can understand what key questions should be asked throughout the reading and writing experience.  Critical questions and analysis will give students the tools they need to navigate their way through a particular piece of writing, which is designed to create a particular feeling and impression upon the reader.  Genre pieces are deliberate in their intentions, and students must greet these pieces with deliberate sets of questions.  

When teaching a unit on a particular kind of genre, such as mystery story writing, teachers must provide a voluminous quantity of examples of the genre written by well known, famous authors and other student authors.  Students must see the genre modeled in several different ways before they can attempt to successfully write their own mystery story.  The most important element of teaching a genre is showing that genre to students.  

Students should be introduced to the genre of mystery stories by starting with a basic formula, which is easily represented in detective fiction that revolves around a specific crime.  The formula that is present in detective mystery stories can be thought of as a mathematical equation:

Crime + Sleuth + Clues + Suspects = Suspense + Motive + Resolution of Crime
In order to illustrate this equation to our students and give them a good grasp of the genre, we must provide them with a set of touchstone texts.  These texts can be read together in class and dissected until the equation of detective mystery fiction is identified in each case.  
Once our students have been given a set of touchstone texts and have read many examples of good detective short stories, students can depend upon their writers’ notebooks to reflect upon the ways that the authors crafted their detective story equation.  This is an excellent opportunity to hand out writers’ journals and tell your classroom that these journals are the most important tool they will have in learning how to understand other authors and eventually become authors.  The journal should be a symbol of empowerment and understanding for your students.  Ask students to name their journal in some way that is reminiscent of the writing journey they are about to embark upon.  Later, students can journal about the character development, plot, conflict, setting, and resolution in each touchstone text.  This process of reading and journaling helps students internalize the genre of detective mystery fiction.  As students read and reflect upon the genre, they will simultaneously prepare themselves to reproduce the genre.  

I would spend a full week looking over touchstone texts within the genre of detective mystery stories and journaling with my students.  I would then spend the following week teaching students how to reproduce the genre by engaging them in a writers’ workshop.  This workshop time would give students a chance to practice writing like the other genre authors they have just read about.  The writing process would build in plenty of opportunities for revision and editing as students learn by doing.  
The writing workshop is the foundation for a culminating writing assignment as part of this genre study.  Students would be required to write an authentic detective mystery story, which will assess their internalization of the genre.  I would build in opportunities for peer reviews, and then grade my students according to a six-step rubric.  Ultimately, the writing assignments would be published in a class book to symbolize the empowerment of our students as “real” authors of a relevant genre.  Finally, students would reflect upon their journey through the genre study and come to realize the potential they have shown for mastering the genres that they love to read about.

Step-By-Step Instructions

I would begin this genre study by first discussing the basic literary elements of a short story, including theme, setting, plot, characterization, conflict, and resolution.  You should begin a genre study on detective mystery fiction at a point in the school year when students have already had some exposure to the larger genre of short stories.  This way, you can start with the umbrella genre of the short story and work your way down to the subgenre of detective mysteries.  I would also define detective crime fiction for students.  Alison Zimbalist of the New York Times suggests that teachers begin their segway into detective fiction by looking at the life stories of famous authors like Edgar Allan Poe, Henry James, and Agatha Christie.  This exploration will help students understand how writers began writing detective stories.  Zimbalist offers a good suggestion, but you can also use modern, every-day examples of crime fiction to begin your genre study.  
Before introducing students to the touchstone texts for the genre study, you will want to provide an introductory exercise to get them focused on the ways that they already work with the genre in every-day life.  To do this, I would take out the board game “Clue!” and ask students how to play the game.  This can generate a lively discussion on clues, suspects, settings, and the eventual formula for writing a crime story.  As students talk about the rules of the game, they will indirectly confirm their exposure to this genre outside of the classroom.  After we discussed the board game, I would then ask students to make a list of the other crime-oriented stories that they read about, play through, or watch on TV during their free time.  Students can potentially generate long lists and identify many detective stories that they know and love.

 Why do this?  Students may have a preconceived notion that detective stories are only written about by archaic famous authors, such as Sir Arthur Conan Doyle and Edgar Allan Poe.  They need to realize that modern detective stories are captivating their attention every day, and this will make the genre seem more accessible and relevant to their lives now.  
After the class completes their introductory exercise, I would ask them to discuss some young adult books they have read at home that might be considered detective fiction.  Currently at Barnes and Noble, Jay Asher’s novel Thirteen Reasons Why is a best seller among teenagers.  They enjoy reading this story and discussing it among their peers because it deals with the topic of wrongful death through suicide, and this is a kind of crime.  It is conceivable that students in your class will have read this novel recently, blogged about it, or glanced through reviews on Asher’s work online.  This text is as relevant to the present social lives of teens in 2008 as Harry Potter: Chamber of Secrets was in 1999.  Because of this, Thirteen Reasons Why should be the very first book on your list of touchstone texts.  Excerpts from this book can be found in Appendix A.  Also note that a complete list of touchstone texts appears in Appendix A, which includes mystery stories that can be used in place of or in addition to the ones discussed in this genre study.  
Thirteen Reasons Why is a story of the crime of Hannah Baker’s suicide as a teenager.  Looking at this story as a primary touchstone text, you should first read the inner cover of the book together with your class.  As you discuss the book’s synopsis, students will be able to point out certain components of detective fiction that they had never thought about before.  You want to tell the class that there is a formula for solving a crime, and this is the time to introduce the genre’s formula to them:

Crime + Sleuth + Clues + Suspects = Suspense + Motive + Resolution of Crime

Looking at the inner cover of Asher’s book sleeve, ask the class to take out their writers’ notebooks and identify the possible components to the crime formula that Asher used in this story about Hannah Baker.  The class can work together to identify the formula after they have reflected in their journals.  Appendix A shows the formula that you can lead the class to discovering; it follows the excerpt from the book sleeve.  

After students have written possible answers in their journals and consulted their neighbors on their findings, you will want to model how you would approach this task.  Circle the names in the excerpt and tell the students to note these characters.  Underline the phrase, “a strange package with his name on it lying on the porch,” because it might be a clue in the story.  Star the phrase, “committed suicide two weeks earlier,” because it identifies the crime.  Underline the phrase, “There are thirteen reasons she decided to end her life,” because these are also clues that might hint at suspects.  Finally, star the phrase, “He learns the truth…a truth he never wanted to face,” because this might be the resolution to the crime.  This is your way of performing a think-aloud with the class, so that you can model your own thought process as you read through a piece of writing under the subgenre of detective mystery fiction.
After you have marked the text with symbols in this way, you want to return to the formula you gave the class for the genre of detective mystery fiction.  Tell the class you might adapt the formula to Asher’s story in this way:

Crime + Sleuth + Clues + Suspects = Suspense + Motive + Resolution of Crime

Suicide Crime + Clay Jenson is the Sleuth + Package of Cassette Tapes are Clues + (Suspects in the tapes?) = Suspense (Is Clay guilty, too?!) + Motive for Suicide Has 13 Parts + “The Truth”
You can now explain to the class that the formula of the genre of detective mystery fiction is developed through the elements of a short story that they learned about in previous weeks:  plot, characters, setting, theme, conflict, and resolution.  This will provide the seamless transition you need to discuss the ways authors develop these elements of story writing in other touchstone texts within this subgenre.  (Also, note to your students that Thirteen Reasons Why is not classified as a short story because it is a novel, which is longer.  However, it is used as a touchstone text because it is a story that they have read outside of school and enjoyed, and it is also a story that includes the necessary formula for detective fiction while talking about the modern crime of suicide.)   
The Elements That Make the Formula of a Detective Mystery Story

When an author like Jay Asher sits down to write a detective mystery story, his formula must be well developed.  Good mystery stories must include all of the following components:  a beginning setting that introduces the crime as it is discovered by the sleuth, a conflict or problem, character development, clues, suspects, red herrings, a climax, and a resolution.  Students should be told that the sleuth (or detective) usually does not have alterior motives or something to gain from solving the crime.  The sleuth should not be a tainted character with ill-intent.   

Because the sleuth’s role is central to the development of the detective story formula, a sleuth from a second touchstone text should be introduced at this point in your class discussion.  Edgar Allan Poe’s short story, “Murders in the Rue Morgue” presents Dupin as a well-developed sleuth.  Appendix B contains an excerpt from this story that shows Poe’s development of Dupin’s character.  This short story should be read as a class assignment, and the first excerpt in Appendix B should be looked at carefully in class.  

You can focus on two other important excerpts from the short story, which are also in Appendix B, separated by asterisks.  These three excerpts from the story should be used by the class to complete the worksheet that follows Poe’s excerpts in Appendix B.  This worksheet assignment (followed by class discussion) is more involved than the worksheet in Appendix A.  Poe’s stories use much more complex language than Jay Asher’s novels.  Also, students are required to read through more of the touchstone texts’ passages to weed through the elements of the short story as they are laced within “Murders in the Rue Morgue”.  This is more of a hunting exercise, and the answers are less obvious.
Identifying Bad Examples of The Genre

At this point in the genre study, students have been exposed to two touchstone texts.  The first story was modern and easy to read through.  The second story was classic and contained higher level language.  As students read these texts and thought critically about the genre’s formula and elements, they have internalized the genre by example.  One final example to provide for the class is a short mystery story that is not classified as a detective story.  Appendix C contains a story that falls into this category, called “Lamb to the Slaughter” by Roald Dahl.  This story is problematic to the standard formula we have used to teach our students how to write a detective mystery story.  The character of the wife in this story appears to have gotten away with the crime in the story, and so the resolution is unclear.  Also, the element of suspense in this story is difficult to describe, because the readers already know that the wife has killed her husband with a leg of lamb before the sleuths arrive on the scene.  This kind of story can actually be classified as a mix of two different genres: black humor and crime fiction.  Because the crime is seen as humorous and empowering in a dark sort of way, it will give students a mixed message about the intent of their detective story.  You can access this story on the internet at http://www.classicshorts.com/stories/lamb.html, and then you can use it as an example of what not to do at this point in the genre study.  I would emphasize that students want to think of detective mystery fiction (at this point) in the following ways:
· Sleuths solve the crime for the reader.  The suspense is spoiled, in a sense, when the reader has solved the crime before the sleuth enters the setting.

· Sleuths find clues before they solve the crime, and the crime is solved by the end of the story.  This helps students achieve a logical, foolproof resolution in their story writing.

· The reader should not know “who done it” until the end of the story.  This fosters the element of suspense throughout the story.
· Students should try to work multiple clues into their stories with at least one false clue, or “red herring”.  

· Readers should meet the sleuth early on in the story, not at the end of the story.

Teacher Julie Bernard of Terrebonne High School, Houma, LA, suggests in her lesson plan ideas on “Lamb to the Slaughter” that this text should be used as a tool for exploring irony in literature.  She writes, “When we first encounter meek Mary Maloney, bent over her sewing and awaiting her husband’s arrival, we think she will be the lamb. As it turns out, her husband Patrick is literally the lamb led to slaughter, Mary brings her little leg of lamb to the slaughter as weapon, and in the metaphorical sense of the expression, the investigating officers are lambs, that is, naïve followers, led to the slaughter, first to the scene of the crime, and second to the dinner table to consume the evidence.”  The irony of the lamb is focused on more heavily than the killing of Mr. Maloney in this text, which focuses on the texts black humor.  Therefore, you can save this crime story for a future lesson on irony, rather than using it during this lesson on detective mystery writing.  This will avoid confusion among students.
The Writing Assignment

Now that you have used touchstone texts, journaling, and worksheet assignments to teach the formula for a detective mystery story, your students are ready to begin writing their own stories.  Assign students to write a 3 page mystery story that is well developed and includes all of the formula components of good mystery writing that have been discussed up to this point.  Appendix C includes the directions, due dates, and rubric for this mystery story writing assignment.   Students will not have had any experience beginning the writing process for this genre.  Immediately after the assignment is introduced, a mini lesson in writing should follow.    

The appropriate mini lesson for aiding students in working in all of the necessary ingredients of a good story is entitled, “It’s All In The Cards,” which can be found in Appendix D.  The second step of the writing process will be the assignment entitled, “The Time of The Crime,” which will give students the chance to put their short story into a timeline of events before writing a rough draft.  This timeline may be found in Appendix E.  The third step of the writing process will be the rough draft and peer review workshop session.  The peer review worksheet can be found in Appendix F.  Finally, students will hand in a polished draft which will be graded with a rubric comparable to the New York State grading rubric for exams.  

Peer Reviews and Revising and Editing Sessions

Appendix F offers a peer review that students can use in a writing workshop with a partner.  The object of this peer review is to help students get the feedback that they need to revise their writing in reader friendly ways.  It also addresses the elements of the detective mystery genre that students were asked to incorporate in their formula for crime fiction.   This peer review would be completed after students have completed their first draft of the writing assignment.
The peer review would be followed by a minilesson on craft, which would help students learn how to revise their work and create a second draft of their mystery story.  This minilesson appears in Appendix G.  Here, students learn how to describe the elements of a crime with greater detail by showing rather than telling.  You will use this minilesson together with the excerpts from Poe’s “Murders in the Rue Morgue” in order to model Poe’s acute depiction of details.  As students begin highlighting vague areas in their papers with an orange marker, they will see all of their missed opportunities for showing rather than telling.  By the end of this lesson, you will demonstrate how to use the senses of sight, smell, touch, taste and more to add detail to descriptions.  Challenge your students to add greater detail to the next draft of their writing assignment.
After you have asked students to write a second draft of their assignments, you will want to provide a minilesson on conventions, where students will edit sentence-level errors.  This minilesson is provided in Appendix H.  One of the worst things that a teacher can do during an editing session is to correct errors for a student.  This enables students and keeps them from learning how to fix their own mistakes.  The minilesson in Appendix H asks students to work with a partner in complimenting on strengths, suggesting changes, and correcting mechanical errors.  This three-step process asks students to use a grammar and mechanics handbook that you should provide in your classroom.  By the end of this lesson, students will be ready to write their final drafts of the mystery stories.
Relating To The NY State Regents and State Tests 

The best way for students to prepare for Regents exams within the context of this genre study is by reading excerpt biographies on Sir Arthur Conan Doyle, Edgar Allan Poe, and other classic mystery writers, and then answering comprehension multiple choice questions about those readings.  If this genre study was done at the eighth grade level before the January ELA state exam, a biography by Poe could be read aloud while students listened and took notes.  After the passage was read aloud two times, students would use their notes to answer multiple choice questions about the what they had just heard.  This would prepare students for the new listening section of the 8th grade ELA exam in New York.

While the suggestions described above address multiple choice questions on state exams, another strategy could be used to address essay writing.  Students could pick a courageous quality exhibited by the sleuth in a mystery story and the knight and shining armor in a love story.  For example, a sleuth may exhibit the character traits of loyalty, honesty, courageousness, and intelligence.  The genre of romance also uses characters with these same qualities.  This kind of assignment prepares students to compare and contrast across genres. The teacher could give a sample essay question such as:

Critical Lens:

Explain what it means to be courageous and offer two examples of characters from works of fiction who exhibit this quality.  Use a work of crime fiction and a work of romance fiction in your essay.  Offer specific examples from the text as evidence.  
This critical lens essay assignment would then be graded out of six possible points, using the New York state rubric for Regents exam essays.  
The rubric that is used for the writing assignment also relates to the NY State Regents examination, because it prepares students for state grading.  The rubric used for grading papers in this genre study is reminiscent of the NY Regents rubric for the essay portion of the exam.  It is important to integrate techniques used on the state test into your own classroom writing assignments.  Additionally, the six-step rubric shows students the difference between a great paper, a good paper, and a bad paper.  Their rubrics will give them specific examples of criteria for each grade, and parents can also use this when reviewing their students’ assignments.  The rubric offers excellent communication on the expectations of the writing assignment.

Publishing Genre Studies 
Once students have completed their genre assignments, an opportunity to publish them in the class book on your course blog should be given.  Students should be asked to send an emailed attachment of their short mystery story to the teacher, who will then copy each electronic document into the class blog.  In the school computer lab or while at home, students should go onto the class blog and read the masterpieces that their fellow authors have created.  This activity of viewing the printed words of each student lends a sense of accomplishment and empowerment to the class.  Students feel like legitimate published authors when their words are uploaded to the Internet screen.   
After reading through the class blog of mystery stories, students will be assigned to choose one classmate’s mystery story and complete a journal entry on it.  The following questions should be answered:

Journal Prompt

Complete these sentences during reading: 

• It sent chills down my spine when… 

• I can picture the… 

• It seems like… 

• I realized… 

• I wonder why… 

• I noticed… 

• It made me think of… 

• I can imagine… 

Depending upon the access to internet tools and the regulations of the school’s administration, online journals or paper notebook journals can be used.  It is preferable to usher students into the age of digital literacy by requiring online journaling for exercises like this one.

Reflections
Following their reactions to their “published” peers’ masterpieces, students should then complete a second reflection on their personal journeys through this genre study.  Ask students to recall the first day they discussed the novel Thirteen Reasons Why and the board game “Clue!” as we talked about crimes.  Ask them to write another entry in their online journal or their paper journal which comments on their journey through reading and writing detective mystery fiction.  What can they say about the genre now that they did not know on the first day of this genre study?  
Further Study

Appendix I offers a list of additional lesson plans for mystery writing if additional time during the class unit is afforded.  Appendices J and K offer further reading for teachers and students for additional exposure to this genre.  The first lesson plan by K. Luchner introduces think-alouds and journaling during the reading of the Goosebumps series.  These think-alouds are geared toward helping students to identify plot, characterization, mood, setting, and conflict in crime fiction.  The second lesson plan by Traci Gardner may be an excellent introductory exercise on helping students determine what is actually scary.  This lesson is a good ice breaker for the genre study.  The third lesson plan by Lisa Storm Fink describes how you can work with your computer lab or school media specialist to incorporate sensitized experiences during your genre study.  

Appendix J offers further reading for teachers on this subject of genre studies.  The first idea for further reading listed in this appendix suggests Lesson Planet Online as a starting point.  Lesson Planet Online is a resource for teachers to recover additional lesson plans and teacher narratives on the subject of mystery writing.  This is a one-stop shopping experience during your genre study preparation.  The Millennium Mystery Madness website is also a great tool for brushing up on the history of mystery stories, the kinds of mystery stories, the anatomy of a mystery story, and interactive genre games for students.  Sirpa T. Grierson also appears on this appendix list.  If you are pressed for time but still want to engage in further research for your genre study, I would focus on Grierson’s writing.  In this article, she reviews a piece on imaginative approaches to teaching writing.  As you introduce crime fiction to your classroom, you will want to foster the imaginations of your students.  Grierson’s review on this topic gives great advice.

Appendix K offers opportunities for students to get online and research what other young adults are accomplishing in the field of detective crime fiction.  These sources, such as MysteryNet Online and The Short Mystery Fiction Society, offer students ways of continuing to read, write, and publish crime fiction once this genre study has ended.  You should also talk about the Edgar Allan Poe Edgar Award, which recognizes crime writers of all ages who follow in the footsteps of Poe.  Keep your reading and writing resources for students always available and accessible; they need to know that the genre study of crime fiction does not end when they turn in the final draft of their writing assignments.  
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APPENDICES

Appendix A:  

Touchstone Text #1

Thirteen Reasons Why

© 2007 by Jay Asher

Excerpt from book sleeve’s inner cover:

Clay Jensen’s first love records her last words.

Clay Jensen returns home from school to find a strange package with his name on it lying on his porch.  Inside he discovers several cassette tapes recorded by Hannah Baker – his classmate and crush – who committed suicide two weeks earlier.  Hannah’s voice explains that there are thirteen reasons why she decided to end her life.  Clay is one of them.  If he listens, he’ll find out why.

Clay spends the night crisscrossing his town with Hannah as his guide.  He becomes a first-hand witness to Hannah’s pain, and he learns the truth about himself – a truth he never wanted to face.
The worksheet that is used in conjunction with this excerpt is on the following page.

Class journal assignment:

Think about the formula for writing a crime story that I have given you: 

Crime + Sleuth + Clues + Suspects = Suspense + Motive + Resolution of Crime
Now try to identify the different parts of this formula that might appear in Thirteen Reasons Why based on this synopsis from the book’s cover.  Identify the following:

The Crime:   
 _______________________________

The Sleuth:   
 _______________________________

The Clues:    
 _______________________________

The Suspects:  
 _______________________________

The Suspense:
 _______________________________

The Motive:   
 _______________________________

The Resolution:   _______________________________

In order to help you locate these parts of the formula, use the following definitions to help narrow your choices:

Crime:  This is the conflict in the story.  It is the event that needs to be resolved by the sleuth.

Sleuth:  This is the person who solves the crime in the story.  He or she finds clues, considers suspects, and cracks the case.

Clue:  This is a hint that the sleuth finds to help him solve the crime.  A “red-herring” is a false clue that might lead the sleuth down the wrong path.

Suspect:  This is a person who may be responsible for the crime.  The clues will prove the suspect to be guilty or not guilty.

The Motive:  This is the reason that the crime was committed.  Crimes in detective fiction are motivated by some underlying problem.  This is the conflict in the story.

The Resolution:  This is the point in the story when the sleuth cracks the case and solves the mystery of the crime.  Order is restored.

Appendix B:

Touchstone Text #2:

“Murders in the Rue Morgue”

by Edgar Allan Poe

Excerpts from the text:

1.  On The Setting and On Dupin, The Sleuth:

“Residing in Paris during the spring and part of the summer of 18--, I there became acquainted with a Monsieur C. Auguste Dupin. This young gentleman was of an excellent, indeed of an illustrious family, but, by a variety of untoward events, had been reduced to such poverty that the energy of his character succumbed beneath it, and he ceased to bestir himself in this world, or to care for the retrieval of his fortunes. By courtesy of his creditors, there still remained in his possession a small remnant of his patrimony; and, upon the income arising from this, he managed, by means of a rigorous economy, to procure the necessities of life, without troubling himself about its superfluities. Books, indeed, were his sole luxuries, and in Paris these are easily obtained. 

Our first meeting was at an obscure library in the Rue Montmartre, where the accident of our both being in search of the same very rare and very remarkable volume, brought us into closer communion. We saw each other again and again. I was deeply interested in the little family history which he detailed to me with all that candor which a Frenchman indulges whenever mere self is the theme. I was astonished, too, at the vast extent of his reading; and, above all, I felt my soul enkindled within me by the wild fervor, and the vivid freshness of his imagination. Seeking in Paris the objects I then sought, I felt that the society of such a man would be to me a treasure beyond price; and this feeling I frankly confided to him. It was at length arranged that we should live together during my stay in the city; and as my worldly circumstances were somewhat less embarrassed than his own, I was permitted to be at the expense of renting, and furnishing in a style which suited the rather fantastic gloom of our common temper, a time-eaten and grotesque mansion, long deserted through superstitions into which we did not inquire, and tottering to its fall in a retired and desolate portion of the Faubourg St. Germain.”

***

2.  On The Crime and The Clues:

“Not long after this, we were looking over an evening edition of the Gazette des Tribunaux, when the following paragraphs arrested our attention. 

“EXTRAORDINARY MURDERS.—This morning, about three o’clock, the inhabitants of the Quartier St. Roch were roused from sleep by a succession of terrific shrieks, issuing, apparently, from the fourth story of a house in the Rue Morgue, known to be in the sole occupancy of one Madame L’Espanaye, and her daughter, Mademoiselle Camille L’Espanaye. After some delay, occasioned by a fruitless attempt to procure admission in the usual manner, the gateway was broken in with a crowbar, and eight or ten of the neighbors entered, accompanied by two gendarmes. By this time the cries had ceased; but, as the party rushed up the first flight of stairs, two or more rough voices, in angry contention, were distinguished, and seemed to proceed from the upper part of the house. As the second landing was reached, these sounds, also, had ceased, and every thing remained perfectly quiet. The party spread themselves, and hurried from room to room. Upon arriving at a large back chamber in the fourth story (the door of which, being found locked, with the key inside, was forced open), a spectacle presented itself which struck every one present not less with horror than with astonishment. 

“The apartment was in the wildest disorder—the furniture broken and thrown about in all directions. There was only one bedstead; and from this the bed had been removed, and thrown into the middle of the floor. On the chair lay a razor, besmeared with blood. On the hearth were two or three long and thick tresses of gray human hair, also dabbled with blood, and seeming to have been pulled out by the roots. Upon the floor were found four Napoleons, an ear-ring of topaz, three large silver spoons, three smaller of metal d’Alger, and two bags, containing nearly four thousand francs in gold. The drawers of a bureau, which stood in one corner, were open, and had been, apparently, rifled, although many articles still remained in them. A small iron safe was discovered under the bed (not under the bedstead). It was open, with the key still in the door. It had no contents beyond a few old letters, and other papers of little consequence. 

“Of Madame L’Espanaye no traces were here seen; but an unusual quantity of soot being observed in the fire-place, a search was made in the chimney, and (horrible to relate!) the corpse of the daughter, head downward, was dragged therefrom; it having been thus forced up the narrow aperture for a considerable distance. The body was quite warm. Upon examining it, many excoriations were perceived, no doubt occasioned by the violence with which it had been thrust up and disengaged. Upon the face were many severe scratches, and, upon the throat, dark bruises, and deep indentations of finger nails, as if the deceased had been throttled to death. 

“After a thorough investigation of every portion of the house without farther discovery, the party made its way into a small paved yard in the rear of the building, where lay the corpse of the old lady, with her throat so entirely cut that, upon an attempt to raise here, the head fell off. The body, as well as the head, was fearfully mutilated—the former so much so as scarcely to retain any semblance of humanity. 

“To this horrible mystery there is not as yet, we believe, the slightest clew.” 

The next day’s paper had these additional particulars: 

“The Tragedy in the Rue Morgue.—Many individuals have been examined in relation to this most extraordinary and frightful affair,” [the word ‘affaire’ has not yet, in France, that levity of import which it conveys with us] “but nothing whatever has transpired to throw light upon it. We give below all the material testimony elicited. 

“Pauline Dubourg, laundress, deposes that she has known both the deceased for three years, having washed for them during that period. The old lady and her daughter seemed on good terms—very affectionate toward each other. They were excellent pay. Could not speak in regard to their mode or means of living. Believe that Madame L. told fortunes for a living. Was reputed to have money put by. Never met any person in the house when she called for the clothes or took them home. Was sure that they had no servant in employ. There appeared to be no furniture in any part of the building except in the fourth story. 

“Pierre Moreau, tobacconist, deposes that he has been in the habit of selling small quantities of tobacco and snuff to Madam L’Espanaye for nearly four years. Was born in the neighborhood, and has always resided there. The deceased and her daughter had occupied the house in which the corpses were found, for more than six years. It was formerly occupied by a 
eweler, who under-let the upper rooms to various persons. The house was the property of Madame L. She became dissatisfied with the abuse of the premises by her tenant, and moved into them herself, refusing to let any portion. The old lady was childish. Witness had seen the daughter some five or six time during the six years. The two lived an exceedingly retired life—were reputed to have money. Had heard it said among the neighbors that Madame L. told fortunes—did not believe it. Had never seen any person enter the door except the old lady and her daughter, a porter once or twice, and a physician some eight or ten times. 

“Many other persons, neighbors, gave evidence to the same effect. No one was spoken of as frequenting the house. It was not known whether there were any living connections of Madame L. and her daughter. The shutters of the front windows were seldom opened. Those in the rear were always closed, with the exception of the large back room, fourth story. The house was a good house—not very old. 

“Isidore Muset, gendarme, deposes that he was called to the house about three o’clock in the morning, and found some twenty or thirty persons at the gateway, endeavoring to gain admittance. Forced it open, at length, with a bayonet—not with a crowbar. Had but little difficulty in getting it open, on account of its being a double or folding gate, and bolted neither at bottom nor top. The shrieks were continued until the gate was forced—and then suddenly ceased. They seemed to be screams of some person (or persons) in great agony—were loud and drawn out, not short and quick. Witness led the way up stairs. Upon reaching the first landing, heard two voices in loud and angry contention—the one a gruff voice, the other much shriller—a very strange voice. Could distinguish some words of the former, which was that of a Frenchman. Was positive that it was not a woman’s voice. Could distinguish the words ‘sacre’ and ‘diable.’ The shrill voice was that of a foreigner. Could not be sure whether it was the voice of a man or of a woman. Could not make out what was said but believed the language to be Spanish. The state of the room and of the bodies was described by this witness as we described them yesterday. 

“Henri Duval, a neighbor, and by trade a silver-smith, deposes that he was one of the party who first entered the house. Corroborates the testimony of Muset in general. As soon as they forced an entrance, they reclosed the door, to keep out the crowd, which collected very fast, notwithstanding the lateness of the hour. The shrill voice, this witness thinks, was that of an Italian. Was certain it was not French. Could not be sure that it was a man’s voice. It might have been a woman’s. Was not acquainted with the Italian language. Could not distinguish the words, but was convinced by the intonation that the speaker was an Italian. Knew Madame L. and her daughter. Had conversed with both frequently. Was sure that the shrill voice was not that of either of the deceased. 

“---- Odenheimer, restauranteur.—This witness volunteered his testimony. Not speaking French, was examined through an interpreter. Is a native of Amsterdam. Was passing the house at the time of the shrieks. They lasted for several minutes—probably ten. They were long and loud—very awful and distressing. Was one of those who entered the building. Corroborated the previous evidence in every respect but one. Was sure that the shrill voice was that of a man—of a Frenchman. Could not distinguish the words uttered. They were loud and quick—unequal—spoken apparently in fear as well as in anger. The voice was harsh—not so much shrill as harsh. Could not call it a shrill voice. The gruff voice said repeatedly, ‘sacre,’ ‘diable,’ and once ‘mon Dieu.’”

***

3.  On The Resolution and The Motive:

“The fury of the beast, who no doubt bore still in mind the dreaded whip, was instantly converted into fear. Conscious of having deserved punishment, it seemed desirous of concealing its bloody deeds, and skipped about the chamber in an agony of nervous agitation; throwing down and breaking the furniture as it moved, and dragging the bed from the bedstead. In conclusion, it seized first the corpse of the daughter, and thrust it up the chimney, as it was found; then that of the old lady, which it immediately hurled through the window headlong. 

As the ape approached the casement with its mutilated burden, the sailor shrank aghast to the rod, and, rather gliding than clambering down it, hurried at once home--dreading the consequences of the butchery, and gladly abandoning, in his terror, all solicitude about the fate of the Ourang-Outang. The words heard by the party upon the staircase were the Frenchman's exclamations of horror and affright, commingled with the fiendish jabberings of the brute. 

I have scarcely any thing to add. The Ourang-Outang must have escaped from the chamber, by the rod, just before the breaking of the door. It must have closed the window as it passed through it. It was subsequently caught by the owner himself, who obtained for it a very large sum at the Jardin des Plantes. Le Bon was instantly released, upon our narration of the circumstances (with some comments from Dupin) at the bureau of the Prefect of Police. This functionary, however well disposed to my friend, could not altogether conceal his chagrin at the turn which affairs had taken, and was fain to indulge in a sarcasm or two about the propriety of every person minding his own business. 

"Let him talk," said Dupin, who had not thought it necessary to reply. "Let him discourse; it will ease his conscience. I am satisfied with having defeated him in his own castle. Nevertheless, that he failed in the solution of this mystery, is by no means that matter for wonder which he supposes it; for, in truth, our friend the Prefect is somewhat too cunning to be profound. In his wisdom is no stamen. It is all head and no body, like the pictures of the Goddess Laverna--or, at best, all head and shoulders, like a codfish. But he is a good creature after all. I like him especially for one master stroke of cant, by which he has attained his reputation for ingenuity. I mean the way he has 'de nier ce qui est, et d'expliquer ce qui n'est pas.'"

List of Touchstone Texts For Students:

“The Purloined Letter” by Edgar Allan Poe

“The Boscombe Valley Mystery” by Sir Arthur Conan Doyle 

Nancy Drew: Secret of Redgate Farm by Carolyn Keene

Nancy Drew: Secret of the Fiery Chamber by Carolyn Keene

Who Killed Mr. Chippendale by Mel Glenn

Murder on the Orient Express by Agatha Christie

Harry Potter and The Goblet of Fire by J.K. Rowling

Thirteen Reasons Why by Jay Asher

“The Murders in the Rue Morgue” by Edgar Allan Poe

Scarpetta by Patricia Cornwell 

Worksheet Companion For Reading “Murders in the Rue Morgue”

Developing the Formula for Detective Mystery Fiction
Directions:  In each space, fill in examples from the text that develop each of the elements of a good short story about detective mystery.  Extract your examples from the excerpt packet you have on “Murders in the Rue Morgue”.  With a marker, highlight the location of the examples you use within the text.  Be prepared to discuss your examples in an oral class discussion.

PLOT & SETTING

CRIME/CONFLICT

SLEUTH’S CHARACTER TRAITS

OTHER CHARACTERS WHO MAY BE SUSPECTS

SUSPENSE AND CLUES

MOTIVE

RESOLUTION

Appendix C:

Mystery Story Writing Assignment

Directions:

Write a three page, single spaced mystery story using 12 point Times New Roman font and one-inch margins.  Your story must include the formula we have studied for detective mystery writing, incorporating the following elements:

· A Crime/Conflict

· A Sleuth (The Crime Solver)

· Multiple Clues

· A Red Herring (False Clue)

· Multiple Characters (Each Developed Well)

· A Clear Setting

· Multiple Suspects/Answers

· A Resolution

The following steps of this project are outlined below, with due dates next to each assignment:

1. “It’s All In The Cards” Index Card Assignment
Due: ______________    (10 pt.s)

2. Timeline of Events




Due: ______________    (10 pt.s)

3. Rough Draft





Due: ______________    (10 pt.s)

4. Peer Review Sheets (Workshop)


Due: ______________     (10 pt.s)

5. Final Draft





Due: ______________     (50 pt.s)

6. Blog Reading and Journal Reflection


Due: ______________     (10 pt.s)

The attached rubric will be used for your final draft, which is Assignment #5 listed above.  All other assignments will be graded based on their completeness and timeliness.  The index cards, timeline, rough draft, and peer review should all be handed in together with your final draft.  Missing sections will hurt your final score, as each section is worth a specific point value.



Mystery Story Grading Rubric For Final Draft
RURBRIC 

Detective Mystery Writing Assignment

	
	6
	5
	4
	3
	2
	1

	Meaning


	You understand the formula for writing a detective story very well.  You have included every element of the formula to equate a detective story.
	You have demonstrated good knowledge of the formula for writing a detective story.  You understand what the elements of the formula are.
	You acknowledge the formula for writing a mystery story and have incorporated most of those elements in your story.
	You do not balance your equation for a detective mystery story.  One or more of the necessary elements for the formula is absent:  ___________
	You have not used the detective mystery story equation that we explored in class.  The formula that you chose is not identifiable, but you have incorporated some elements of the genre.
	You did not write a detective mystery story.  You lack the elements of the formula for this genre, which are setting, crime, sleuth, clues, suspects, motive, suspense, and resolution.

	Development


	You have developed your crime formula well throughout the story.  You were able to show these elements rather than tell them.  
	You adequately developed your crime formula.  The suspects, crime, clues, sleuth, etc., were mostly developed using good detail and progression.
	You developed some elements of the crime formula, which were:

_______________

You did not develop other elements: _____
	Your development of the crime formula is mostly weak, although you chose to develop a few elements very well: ____________

The others are unsatisfactory.
	You have barely developed any of the crime formula elements and need to revisit each of these elements.  Please use greater detail and progression for every element in the story.
	You did not develop any elements of your crime formula.

	Organization


	You successfully adhered to your worksheet “The Time of the Crime” when you organized your story. Your progression is excellent and you organize events in great order.
	You mostly adhered to your worksheet “The Time of the Crime” when you organized your story.  Your progression is good and you organize most events in acceptable order.
	You adhered to some components of “The Time of the Crime” worksheet you did in class.  Your worksheet is very good, but your story does not reflect all of these timeline markers.
	You had trouble developing your timeline worksheet and transferring these events to your story.  However, you attempted organization and show good potential.
	You failed to complete your timeline worksheet, and as a result, your organization in this story is poor.  
	Your organization is unacceptable.  Events are out of order and confuse the reader.  There is no evidence of timeline preparation in your story.



	Language Use


	You have used excellent vocabulary words and have avoided the repetition of certain words. Your sensory details are excellent.
	Your vocabulary is correct and varies appropriately.  You have not misused any words.  Your sensory details are good.
	Your vocabulary varies but you could have used more words that were as sophisticated as the ones we learn in our classroom.  
	Your vocabulary usage is correct in most cases, but you have a few instances of incorrect word usage.  Some words are used inappropriately.
	You have repeated many words without showing your range of vocabulary.  You have not challenged your language usage, and you do not use any sophisticated words.
	Your vocabulary is unacceptable.  You have misinterpreted and misused many words in your essay.  Your reader will not be able to understand your essay.

	Conventions


	No spelling, syntax, or punctuation errors.  Excellent editing work!
	Few or no spelling, syntax, or punctuation errors.  Good editing work!
	Some spelling, syntax, or punctuation errors.  Some editing work.
	Spelling, syntax, or punctuation errors are sometimes distracting from the essay. 
	Spelling, syntax, or punctuation errors make the essay difficult to read.
	Spelling, syntax, or punctuation errors make the essay incomprehensible. You did no editing work.


Appendix D:
Mini Lesson:  It’s All In The Cards

Lesson Title:
Mystery Writing: It’s All In The Cards!

Background:   Each student is given a pack of index cards which contain one red index card (the red herring), three white index cards (the clues), three green index cards (the suspects), one yellow index card (the sleuth), one pink index card (the crime), and one orange index card (the who-done-it).  Students are told that their mystery story must contain all of these index cards in order to become a good mystery story.  This is one way that mystery writers think backwards in order to create a thrilling story.

Directions:

1. Each student takes their pack of index cards and a pencil and positions their desk to create one large circle in the center of the classroom.  The teacher also takes a pack of index cards and positions his/her desk in the circle with the other students.

2. The teacher tells the students that the index cards should be separated by color and placed in piles on their desks.  

3. The teacher asks students to focus on the pink index card first.  This card represents the crime in the story.  A good mystery writer will begin by determining the crime first.  The teacher jots down a crime on her pink card and reads it aloud to the class.  For example, “Doctor Thompson’s medicine bag was stolen.”  Now the teacher asks each student to write down their crimes on the pink card and set it aside.  The class is silent for this.

4. Next, the teacher asks students to focus on the orange index card.  This card represents the person or thing responsible for committing the crime, or the “who-done-it”.  The teacher jots down a character on her orange card and reads it aloud to the class.  For example, “Nurse Hatchet took the medicine bag.”  Now the class returns to silence and completes their orange index cards.
5. Next, the teacher asks students to focus on the green index cards, which represent the suspects.  The teacher tells the class that atleast three suspects should be worked into their mystery stories.  The teacher then jots down one suspect on each index card and reads them aloud.  For example, “My suspects are Nurse Hatchet, Billy the janitor, and Doctor Thompson’s angry patient, Milly.  
6. Next, the teacher asks students to focus on the red index card, which represents the red herring (false clue).  The teacher jots down a red herring possibility on her red index card and reads it aloud.  For example, “A mop and water pail were found in Doctor Thompson’s office next to his desk.  This made everyone think that Billy the night janitor took the medicine bag.  They were all wrong!”   Now students fill out their own red cards.

7. Next, the teacher asks students to focus on the white index cards, which represent three clues that the sleuth uses to solve the crime.  The teacher writes down one clue on a white card and reads it aloud for the class.  For example, “The first clue is a pink hair clip and a strand of blonde hair that was found on the floor of Doctor Thompson’s office.”  Now the teacher tells the class to come up with atleast three clues and write each clue on a separate index card.

8. Next, the teacher asks students to focus on the yellow index card.  This card represents the sleuth who is solving the mystery.  The teacher jots down a description of her sleuth on the yellow card and reads it aloud for the class.  For example, “Sally the receptionist is the sleuth who solves this crime for Doctor Thompson.”  The class now completes their yellow index cards.

Debriefing:  After all cards have been filled out in the circle, the teacher will ask for volunteers to raise their hands and read some of their cards aloud.  Feedback and questions will be offered by the teacher and other classmates in order to encourage story development.  

Homework:  Students will be told that they should take their cards home and revise them as needed.  Pencil is used so that cards can be changed easily.  These cards will be used for the next step of the writing process, which will be the timeline, followed by rough drafts.  
Assessment:  Students will successfully complete their index cards and be able to discuss their ideas in a circle of discussion.  They will also revise their index cards for homework and be able to show the changes they have made.   

Appendix E

Background:  Each student has had time to complete their colored index cards during the previous mini lesson.  They have also gone home and made any changes they wished to.  Now students will be asked to create a timeline of events, which will place the crime, clues, resolution, and character development in sequence.  

Timeline Assignment:
“The Time of The Crime”
Directions:  Draw a timeline which places all of the events of your story in order as they will happen.  You may draw, use the template below, or see me for additional copies and versions.  




Appendix F
The following page offers a peer review worksheet from NCTE’s ReadWriteThink online site.  This review is ideal for the genre because it asks peer reviewers to become sleuths and play detective work in the review session.
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Appendix G:

Minilesson on The Craft of Writing :  Show, Don’t Tell!

Background:  Students are looking over their first drafts of the mystery writing assignment and taking their peer reviews into consideration.  This lesson will help students identify ways to revise their first drafts into a second drafts.                                                                                                                       

Appendix H
Minilesson on Editing

Background:  Students have finished two drafts of their genre writing assignments.  They are now ready to create a third draft that addresses sentence-level errors and corrects them.  This lesson can be used to highlight those editing mistakes for students.

Tools:

A pencil and an eraser

Directions:

1. Give students the worksheet on peer editing that appears on the next page.  Tell them that they will work with a peer to edit their papers.

2.  Explain that there are three steps to peer editing: 

· Step 1: Compliments

· Step 2: Suggestions

· Step 3: Corrections 

3. Now tell students to work on the first step of editing, which is complimenting the author.  Have students make a list of all of the instances in their peers’ papers that show excellent vocabulary usage, sentence structure, or organization.  
4. Have students move on to make a new list of all suggestions for editing grammar and mechanics.  Have students use the grammar and mechanic handbooks in your classroom while making this list.  Ask students to list areas in their peers’ stories where words are capitalized incorrectly, spelled incorrectly, and misused.  Ask them to also list any sentences that do not contain a subject and a verb or feel as if they “run-on” without proper punctuation.

5. Finally, have students make corrections together.  Ask each peer reviewer to return the two lists that they have just made.  Now ask each student to take these lists and use the classroom grammar and mechanic handbooks to search for ways to edit their drafts.

Assessment:

Students will create a third draft of their stories that address each of the suggestions and corrections made during this lesson.  Sentences will be edited correctly.

Standards:

Students will read, write, listen and speak for understanding.
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Appendix I:

Lesson Plan List  

1.  Thrills and Chills!  Using Scary Stories to Motivate Students to Read – by K. Luchner

http://www.readwritethink.org/lessons/lesson_view_printer_friendly.asp?id=407 

	Overview 

	This lesson taps into students' desire to read scary stories and, at the same time, helps them explore story structure and develop critical thinking skills. Students examine story elements (e.g., character, setting, plot) through teacher read-alouds and independent reading. Reader-response journals and graphic organizers prepare students for the culminating activity—the creation of their own scary stories. While this lesson uses the Goosebumps series as a model, it can be conducted using any scary story. Goosebumps books should be an easy read for most students at this level, so even struggling readers can actively participate in this lesson. 


2.  Ghosts and Fear in Language Arts – by Traci Gardner

http://www.readwritethink.org/lessons/lesson_view.asp?id=237 

	Overview 

	What is scary, and why does it fascinate us? How do writers and storytellers scare us? This lesson plan invites students to answer these questions by exploring their own scary stories and scary short stories and books. The lesson culminates in a Fright Fair, where students share scary projects that they have created, including posters, multimedia projects, and creative writing. 


3.  Genre Study: A Collaborative Approach – by Lisa Storm Fink

http://www.readwritethink.org/lessons/lesson_view_printer_friendly.asp?id=270
	Overview 

	Genre Studies are an opportunity for classroom teachers to collaborate with the School Library Media Specialist and make multiple connections in literacy instructions. A genre study can take the form of a literary lunch bunch, co-teaching, or collaborative planning. In a genre study, students have the opportunity to expand their models of effective writing while identifying the writer's craft often used within genres typically studied in late elementary grades. 


Appendix J
Teacher Resources for Mystery Story Reading and Writing

Lesson Planet Online offers resources for teachers to help with lesson planning, finding other online resources, writing assignment ideas, texts, and more.  Over 1,000 mystery story resources are available on Lesson Planet Online.  Free trials are available for 10 days with no required fee.  It is a great one-stop resource (in addition to the Read-Write-Think division of NCTE) because the site includes such a high volume of resources in one convenient location.  

Visit http://www.lessonplanet.com/search?keywords=mystery+reading&rating=3.  

Millennium Mystery Madness Online offers a great history on myster writing.

http://library.thinkquest.org/J002344/?tqskip1=1 
Title:  Middle Talk

Authors: E. Close & K. Ramsay, Coeditors

Source: English Journal, Volume 90 Number 5, May 2001
Publisher: NCTE

URL: http://www.ncte.org/pubs/journals/ej/articles/111880.htm 

Title: Review: Imaginative Approaches to Teaching Writing 

Author(s): Sirpa T. Grierson 

Reviewed Title(s): Genre by Example: Writing What We Teach 

Reviewed Authors(s): David Starkey 

Source: The English Journal, Vol. 92, No. 2, Multigenre Teaching (Nov., 2002), pp. 120-122 

Publisher(s): National Council of Teachers of English 

Stable URL: http://libproxy.cortland.edu:2053/stable/822243 

Title: Making the Connection: Reading and Writing Together 

Author(s): Lori Mayo 

Source: The English Journal, Vol. 89, No. 4 (Mar., 2000), pp. 74-77 

Publisher(s): National Council of Teachers of English 

Stable URL: http://libproxy.cortland.edu:2053/stable/821988  

Appendix K
Student Resources for Mystery Story Reading and Writing

MysteryNet Online offers several free mystery stories for students to read from home, from the school computer lab, or from any location where they can find internet access.  http://www.mysterynet.com/short-mystery-stories/
Tom Kreitzberg of Smart.net Online offers a list of mystery magazine articles, classic and modern short stories, and resources for students at http://www.smart.net/~tak/smfotw.html. 

The Short Mystery Fiction Society offers memberships to blogs, email groups, book clubs, and more.  In addition, mystery writing contests and prizes are held annually.  Visit this society’s site at http://www.shortmystery.net/.  
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Tools:





Students need two different color highlighters and a pencil.  





Directions:





Students take their peer reviews and look at each response on the sleuth worksheet that was just completed during the writing workshop.  


Students use one yellow highlighter to underline all of the evidence that their partners identified for each mystery element in the peer review chart.  


Students use one orange highlighter to underline all of the places in their stories that their peer reviewers felt confused.  At the top of the peer review chart, there are directions to brainstorm ways in which the writer can make the story better.  Tell students to brainstorm with their partners and make a list of all the details in their short stories that were listed without detail.  Tell students that these are the instances where a writer tells about a clue, a suspect, or the crime without actually showing any detail.  Ask students to pick up their orange highlighter and underline all the things in their story that their partners felt were “told instead of shown”.  If students have trouble with this, go back to the excerpts on Edgar Allan Poe’s depiction of Dupin.  Have students read Poe’s detailed explanation of Dupin’s character traits.  Now compare this detail to their own details in their stories.  After this exercise, have students return to highlighting their paper in orange.





Now students will gather back together as a class and talk about the places in their drafts that are highlighted in orange.  Here, the teacher will ask students to describe these areas of confusion.  The teacher will then model how to add detail to a description by working in all of the senses: taste, feel, touch, smell, and sight.  





Students will correct their orange highlights by adding sensory details to each bland or confusing piece of their story.





Assessments:


Students will be able to explain why certain portions of their stories were highlighted in orange.  They will also demonstrate new ways to correct these highlighted areas by showing rather than telling.  Students will do this by incorporating more sensory details.





Standards:  Students will read, write, and listen for understanding.
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